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Executive Summary -
Office of Special Education
December 4, 2012

Please find enclosed the Office of Special Education information for the k~/
school year 2012-2013.

This presentation is organized as follows:

1. Statistical Information
e Referral Rate by School, Gender, Race and Grade
e Out of District Information
‘e Percentage of Students by School and by Grade
e Percentage of Students by Disability and Level of Need

2. Office of Special Education response to WestEd Recommendations and
phasing plan for upcoming years.

3. Section 504 Information
504 Contact List - SY12-13
Parent Training Agenda

@

®

Section 504 and Accommodations Overview
New School Administrators Presentation - SY12-13

®

®

4. Parent Information
e Welcoming Letter
e OSE Newsletter
o Parent Introduction Letter
e Parent Transition Planning Workshop Series
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OSE

Number of Students identified as SpEd per school
October 1st 2012

School Year

2010-2011 CURRENT

2011-2012 CURRENT

2012-2013 CURRENT

Report Date 10/1/10 10/1/11 10/1/12
# of SpEd | % of SpEd # of SpEd | % of SpEd # of SpEd : % of SpEd
Enrollment | Students Students | Enrollment i Students Students ;Enrollment; Students | Students

Amigos 326 47 14.4 334 46 13.8 339 46 13.6
Baldwin 375 66 17.6 364 61 16.8 306 68 22.2
Cambridgeport 292 38 13.0 263 38 14.8 257 34 13.2
Cambridge Street Upper School 253 70 27.7
CRLS 1592 275 17.3 1616 252 15.6 1683 234 13.9
Fletcher Maynard Academy 218 73 33.5 271 81 29.9 221 57 25.8
Graham & Parks 428 66 15.4 409 69 16.9 355 49 13.8
Haggerty 269 55 20.4 290 61 21.0 251 53 21.1
Kennedy-Longfellow 387 68 17.6 406 64 15.8 293 39 13.3
King 288 47 17.5 294 57 194 246 24 ‘9.8

King Open 498 111 22.3 485 125 25.8 346 81 23.4
Morse 403 96 23.8 401 89 22.2 298 84 28.2
Peabody 518 115 22.2 501 17 23.4 311 61 19.6
Putnam Avenue Upper School 241 60 24.9
Rindge Avenue Upper School 252 54 21.4
Tobin 271 74 27.3 418 81 19.4 274 45 16.4
Vassal Lane Upper School 291 79 27.1
Total Enrolment 5845 1131 19.3 6052 1142 18.9 6217 1138 18.3
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Primary Disability

by School
October 1st 2012
_ . " “ m | | . .
Disability Type:
AU School Name 1:AU 2:DD 3:N 4:HR 5:VS 7:NL :EM 9:CO 10:PH 11:SL 12:HE 13:MD
15 Amigos 1 21 1 1 21 1
10 iBaldwin 6 25 1 1 1 6 9 1 12 6
28 Cambridgeport 3 18 1 1 1 5 4 1
7 iCambridge Street Upper School 11 1 1 9 1M 32 5
30 iCRLS (inc HSEP) 11 18 3 31 5 145 20 1
24 iFletcher Maynard Academy 24 10 1 1 3 9 1 4 4
25 iGraham & Parks 2 18 1 1 1 7 2 11 6
13 iHaggerty 10 11 1 2 8 1 16 4
27 iKennedy-Longfellow 4 21 1 2 3 6 2
17 iKing 2 5 4 3 5 5
18 iKing Open 16 30 2 8 6 1 12 6
20 iMorse 4 34 3 5 1 17 1 15 3 1
21 iPeabody 7 18 2 1 8 1 18 6
8 Putnam Avenue Upper School 2 1 17 1 7 4 23 5
6 iRindge Avenue Upper School 2 1 4 8 5 31 3
23 ilobin 3 22 1 5 1 12 1
9 iVassal Lane Upper School 2 1 1 2 2 9 4 46 12
Total 110 235 45 7 0 22 86 13 413 90 2
DOE Disability Codes
1iAU Autism
2:DD Developmental Delay
3N Intellectual
4:HR Sensory: Hearing
5iVS Sensory: Vision
6:DB Sensory: Deaf Blind
7iNL Neurological
8iEM Emotional
9iCO Communication
10i{PH Physical
11:iSL Specific Learning
12iHE Health
13:MD Multiple Disabilities
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Gender Breakdown by School
Total Enrollment and
Special Education Enrollment
October 1st 2012

Total School Enroliment

Special Education Enroliment

Male % of Total Female Female % of Male SpEd Male SpEd% of | Female SpEd | Female SpEd % of
Total School ; Male Student School Student Total School Student Total School Student Total School
AU Enrollment Enroliment Enroliment Enrollment Enrollment Enroliment Enroliment Enroliment Enrollment

15  |Amigos 339 144 42.5% 195 57.5% 25 7.37% 21 6.2%
10 |Baldwin 306 155 50.7% 151 49.3% 46 15.03% 22 7.2%
28 |Cambridgeport 257 126 49.0% 131 51.0% 18 7.00% 16 6.2%

7 |Cambridge Street Upper School 253 131 51.8% 122 48.2% 43 17.00% 27 10.7%
30 |CRLS 1683 842 50.0% 841 50.0% 136 8.08% 98 5.8%
24 [|Fletcher Maynard Academy 221 119 53.8% 102 48.2% 41 18.55% 16 7.2%
25 |Graham & Parks 355 197 55.5% 158 44.5% 34 9.58% 15 4.2%

13 |Haggerty 251 122 48.6% 129 51.4% 35 13.94% 18 7.2%
27 |Kennedy-Longfellow 293 144 49.1% - 149 50.9% 27 9.22% 12 4.1%
17 IKing 246 98 39.8% 148 60.2% 17 8.91% 7 2.8%
18 |King Open 346 202 58.4% 144 41.6% 64 18.50% 17 4.9%
20 |Morse 298 142 47.7% 156 52.3% 46 15.44% 38 12.8%
21 |Peabody 311 148 47 6% 163 52.4% 33 10.61% 28 9.0%

8 |Putnam Avenue Upper School 241 136 56.4% 105 43.6% 42 17.43% 18 7.5%

6 |Rindge Avenue Upper School 252 146 57.9% 106 42.1% 37 14.68% 17 6.7%
23 [Tobin 274 134 48.9% 140 51.1% 29 10.58% 16 5.8%

9 |Vassal Lane Upper School 291 151 51.9% 140 48.1% 46 15.81% 33 11.3%

Total Enrolment 6217 3137 3080 719 419
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.mmam_m Student Ethnicity Breakdown by School

October 1st 2012

Total Female School Enroliment:

i ] ; [ : ;
White African American Hispanic Asian Other

Female % of Female % of Female % of Female % of Female % of

Total School : Female Student [Female Student{ Total School :Female Student! Total School :Female Student| Total School iFemale Student! Total School |Female Student! Total School

AU Enroliment : Enroliment Total Enrollment Enrollment Enroliment Enrollment Enroliment Enrollment Enroliment Enrollment Enrollment Enrollment
15 |Amigos 339 195 78 23.0% 11 3.2% 81 23.9% 4 1.2% 21 6.2%
10 |Baldwin 306 151 79 258% 26 8.5% 14 4.6% 21 6.9% 11 3.6%
28 (Cambridgeport 257 131 70 27.2% 18 7.0% 15 5.8% 16 6.2% 12 4.7%
7 |Cambridge Street Upper School 253 122 35 13.8% 42 16.6% 23 9.1% 17 6.7% 5 2.0%
30 |CRLS 1683 841 306 18.2% 302 17.9% 118 7.0% 91 5.4% 24 1.4%
24 |Fletcher Maynard Academy 221 102 22 10.0% 40 18.1% 18 8.1% 7 3.2% 15 6.8%
25 |Graham & Parks 355 158 69 19.4% 33 9.3% 17 4.8% 31 8.7% 8 2.3%
13 |Haggerty 251 129 57 22.7% 35 13.9% 5 2.0% 22 8.8% 10 . 4.0%
27 |Kennedy-Longfellow 293 149 48 16.4% 50 17.1% 23 7.8% 23 7.8% 5 1.7%
17 King 246 148 41 16.7% 48 19.5% 18 7.3% 31 12.6% 10 4.1%
18 {King Open 346 144 78 22.5% 30 8.7% 16 4.6% 7 2.0% 13 3.8%
20 Morse 298 156 51 17.1% 53 17.8% 14 4.7% 24 8.1% 14 4.7%
21 |Peabody 311 163 65 20.9% 61 19.6% 14 4.5% 10 3.2% 13 4.2%
8 |Putnam Avenue Upper School 241 105 26 10.8% 41 17.0% 13 5.4% 20 8.3% 5 2.1%
6 |Rindge Avenue Upper School 252 106 44 17.5% 28 11.5% 13 5.2% 14 5.6% 5] 2.4%
23 |Tobin 274 140 44 16.1% 40 14.6% 15 5.5% 238 10.6% 12 4.4%
9 |Vassal Lane Upper School 291 140 438 16.8% 50 17.2% 11 3.8% 21 7.2% 9 3.1%

Total Enrolment 6217 3080 1162 909 428 388 193
Jotal Female Special Education Enroliment:
} :
White African American Hispanic Asian Other

Female Student | Female SpEd |Female SpEd%: Female SpEd ;Female SpEd%; Female SpEd |Female SpEd%: Female SpEd Female SpEd%| Female SpEd iFemale SpEd%
Total School SpEd Student of Total School Student of Total School Student of Total School Student of Total School Student of Total School

Enrollment | EnrolimentTotal Enrollment Enrollment Enroliment Enroliment Enroliment Enroliment Enrollment Enrollment Enrollment Enroliment
15 |Amigos 339 21 4 1.2% 1 0.3% 13 3.8% 1 0.3% 2 0.6%
10 |Baldwin 306 22 8 2.6% 9 2.9% 2 0.7% 1 0.3% 2 0.7%
28 |Cambridgeport 257 16 7 2.7% 3 1.2% 5 1.9% Q 0.0% 1 0.4%
7 |Cambridge Street Upper School 253 27 4 1.6% 17 6.7% 5 2.0% 1 0.4% 0 0.0%
30 |CRLS 1683 98 22 1.3% 52 3.1% 20 1.2% 3 0.2% 1 0.1%
24 |Fletcher Maynard Academy 221 16 2 0.9% 7 3.2% 3 1.4% 1 0.5% 3 1.4%
25 |Graham & Parks 355 15 3 0.8% 6 1.7% 4 1.1% 1 0.3% 1 0.3%
13 |Haggerly 251 18 10 4.0% 2 0.8% 0 0.0% 3- 1.2% 3 1.2%
27 Kennedy-Longfellow 293 12 1 0.3% 5 1.7% 6 2.0% 0 0.0% 0 0.0%
17 |King 2486 7 0 0.0% 4 1.6% 1 0.4% 2 0.8% 0 0.0%
18 |King Open 346 17 3 0.9% 9 2.6% 2 0.6% 1 0.3% 2 0.6%
20 |Morse 298 38 8 2.7% 18 6.0% 5 1.7% 7 2.3% 0 0.0%
21 |Peabody 311 28 7 2.3% 12 3.9% 3 1.0% o] 0.0% 6 1.9%
8 |Putnam Avenue Upper School 241 18 2 0.8% 10 4.1% 4 1.7% 1 0.4% 1 0.4%
6 |Rindge Avenue Upper School 252 17 5] 2.4% 7 2.8% 4 1.6% 0 0.0% 0 0.0%
23 {Tobin 274 16 6 2.2% <] 2.2% 2 0.7% 2 0.7% 0 0.0%
9 {Vassal L.ane Upper School 291 33 8 2.7% 14 4.8% 6 2.1% 3 1.0% 2 0.7%

Total Enrolment 6217 419 : 101 182 85 27 24
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School Referrals Comparison Chart

SY 2009-2010, 2010-2011 and 2011-2012

Grade # of #of # of
Referrals | Referrals | Referrals

CPORT 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian Other

JK 2 1 5

K 1 2 2

1 3 4 1 )

2 0 2 0

3 1 3 2

4 0 1 1

5 0 1 0

6 0 0 0

7 0 0 1

8 0 0 0
Total Referrals 09-10 7 3 4 5 1 1 0 0
Total Referrals 10-11 14 8 6 4 6 1 0 3
Total Referrals 11-12 12 9 3 3 6 2 0 1

Grade # of #of # of
Referrals | Referrals | Referrals

FLETCHER- 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian QOther
MAYNARD JK 2 4 3

K 2 3 3

1 2 0 2

2 2 4 4

3 2 "3 0

4 1 1 2

5 0 0 1

6 0 1 1

7 0 0 1

8 0 1 3
Total Referrals 09-10 11 4 7 1 7 1 1 1
Total Referrals 10-11 17 7 10 5 7 3 0 2
Total Referrals 11-12 20 12- 8 4 8 6 0 2
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School Referrals Comparison Chart

SY 2009-2010, 2010-2011 and 2011-2012

Grade # of #of #of
Referrals | Referrals | Referrals
KENNEDY- 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian QOther
LONGFELLOW JK 0 0 5
K 0 3 5
1 0 2 2
2 1 2 2
3 0 1 0
4 1 0 2
5 1 2 0
6 2 0 2
7 1 0 1
8 1 0 1
Total Referrals 09-10 7 4 3 0 5 1 1 0
Total Referrals 10-11 10 6 4 3 4 3 0 0
Total Referrals 11-12 20 15 5 8 9 3 0 0
Grade # of # of #of
Referrals | Referrals | Referrals
KING 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian Other
JK 1 2 2
K 1 0 5
1 5 5 6
2 4 6 0
3 1 4 2
4 1 1 1
5 0 2 1
6 0 0 2
7 0 0 0
8 1 0 2
Total Referrals 08-10 14 10 4 2 8 2 2 0
Total Referrals 10-11 20 10 10 4 11 2 2 1
Total Referrals 11-12 21 10 11 7 10 1 2 1
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School Referrals Comparison Chart

SY 2009-2010, 2010-2011 and 2011-2012

Grade # of # of #of :
Referrals | Referrals | Referrals
PEABODY 09-10 10-11 . 11-12 Males | Females | White | African Amer. | Hispanic| Asian Other
JK. 3 3 1 ,
K 5 3 4
1 2 5- 2
2 5 4 6
3 2 2 2
4 1 2 5
5 3 0 3
6 0 1 2
7 0 1 1
8 1 0 2
Total Referrals 09-10 23 14 - 9 11 8 2 1 1
Total Referrals 10-11 21 13 8 6 7 1 2 5
Total Referrals 11-12 28 17 11 11 10 2 3 2
Grade # of #of #of
Referrals | Referrals | Referrals
TOBIN 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian QOther
JK 6 1 12
K 4 9 2
1 1 4 3
2 4 2 4
3 1 7 4
4 0 0 1
5 2 1 3
6 1 0 1
7 0 0 2
8 2 2 1
Total Referrals 09-10 21 10 11 8 10 1 1 1
Total Referrals 10-11 26 13 13 10 5 7 3 1
Total Referrals 11-12 33 23 10 7 17 3 3 3
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School Referrals Comparison Chart

SY 2009-2010, 2010-2011 and 2011-2012

Grade # of # of #of
Referrals | Referrals | Referrals

LEARNING 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian Other
CORMM. "S™ 9 2 2 5 )

10 1 3 4

11 0 2 3

12 0 0 0
Total Referrals 09-10 3 2 1 2 1 0 0 0
Total Referrals 10-11 7 4 3 5 2 0 0 0
Total Referrals 11-12 12 6 6 8 1 0 3 0

Grade # of # of # of
Referrals | Referrals | Referrals

HS EXTENSION 09-10 10-11 11-12 Males | Females | White | African Amer. | Hispanic| Asian Other

9 1 0 1

10 2 2 3

11 0 0 1

12 0 0 0
Total Referrals 09-10 3 0 3 1 2 0 0 0
Total Referrals 10-11 2 1 1 1 1 0 0 0
Total Referrals 11-12 5 2 3 1 4 0 0 0













School Committee Presentation

Office of Special Education

December 4, 2012

Office of Special Education Vision: By providing inclusive learning experiences that
facilitate success for students with disabilities through educationally appropriate programs
and services designed to meet students’ learning challenges, as well as collaboration with
families, students, school staff and the community, students will develop the necessary skill
to be able to access the same educational, extracurricular, and social experiences as their
typical peers and achieve at their level of proficiency.

This report is designed as a follow-up to the Office of Special Education (OSE) School
Committee presentation of March 16, 2012 which outlined a series of actions steps derived from
recommendations contained in the WestED Report. It will provide updated information
regarding the initial stages of the implementation process of the Phase Two (School Year 2011-
2012) recommendations with a specific focus on areas of positive growth and areas of continued
need. It is important to note that all initiatives discussed in this document, with the exception of
the Section 504 Teacher in Charge, have been in place for only three months and, therefore, their
assessment must be viewed with caution. Each priority area is tied to a WestED
recommendation or recommendations.

o After discussion and review, parents and staff identified four (4) priority action areas
based on the results of the WestED Report of March 16, 2011. Priority areas remain the
core of OSE action steps and are as follow:

I. Improve the continuum of services for fully mainstreamed students

II. Develop a Language-Based Learning Disabilities Classroom

III. Improve communication between parents and the OSE

1V. Create a consistent protocol to develop, write, and implement Section 504 Plans

o These four priority areas continue to be discussed and reviewed with parent and staff
groups so that they remain dynamic and powerful forces in Special Education planning
and program development. The four priority areas should also contribute to the
realization of the goal of the Innovation Agenda: Academic Excellence and Social
Justice for all students.




o As we move forward in this report, we will be examining the initial implementation or
Phase Three of the WestED action plan. The OSE will continue to implement WestED
recommendations over the course of the next four years.

o Over the four year implementation period, a long range plan for the review of existing
programs and for the identification and evaluation of new programs will be developed.
The purpose of the long range plan is to afford the department the capacity to consistently
and appropriately meet the service and programming needs of students with disabilities.
The goal of all planning and development should center on improving student outcomes.

In accordance with the Innovation Agenda, a series of action steps identified during School Year
2011-2012 were slated for implementation during School Year 2012-2013.

I. Continuum of Special Education Services

WestED Recommendation: Expand successful approaches based on data-based decision
making and eliminate others where minimal results are demonstrated. For example, co-
teaching is being implemented in several schools and feedback from teachers, staff, and
some parents has been positive. However, implementing co-teaching with two Sitll-time
teachers per classroom on a large scale may be cost prohibitive. Evaluate the co-
teaching model that is currently being used to ensure that it is resulting in improved
student outcomes before moving to implement the approach on a broader scale.

WestED statements included the following statement: “Placement, interview and focus
group data, as well as the educator and parent surveys show that potential “gaps” in
the continuum of service options in Cambridge include: .. lack of a “language-based”
classroom option for students with learning disabilities, and absence of a learning
cenfer or resource room option at the high school level.”’

WestEd Recommendation: Evaluate current and newly implemented instructional
approaches and programs to assess their effectiveness and impact on student outcomes.
Expand successful approaches based on data-based decision making and eliminate
others where minimal results are demonstrated.

o Asaresult of the Innovation Agenda, all sixth grade math classes are utﬂizing a co-
teaching model; specifically, a general educator and a special educator are teaching
collaboratively to meet the needs of all students. Marilyn Friend, a leader in the
development of co-teaching models, defines co-teaching as, “a service delivery option, a
way to provide students with disabilities or other special needs the special instruction to




which they are entitled while ensuring that they can access the general curriculum in the
least restrictive environment.... [It] is one way that students in inclusive schools may
receive their services.” . At this point in time, the OSE has not adopted the co-taught
math class as a service delivery option. While there are many positive aspects to the co-
taught math class, its overall design and development lack some of the basic components
required to sustain the model as an appropriate service delivery option. For example, the
co-taught math class has not identified a target special education population, does not
include specific opportunities for the delivery of specialized instruction within the
classroom, and has not determined co-teaching models that are proven to be effective
with special education students. ‘

Because the co-taught math class is not a service delivery option, participation in the
class does not ensure that a student’s special education service requirements will be met.
Students, in all likelihood, will need to be also serviced by a special educator other than
the special educator in the math class. At the middle school level, services typically
include a combination of in class and out of class direct instruction. This means that
special educators who are not working in the co-taught math class must absorb those
extra service delivery minutes to meet compliance requirements.

The OSE Leadership Team is in the process of taking a closer look at the sixth grade co-
taught math class to determine how we may effectively use it as a service delivery option
for some special education students. This is an opportunity to keep special education
focused on student outcomes which is one of central themes of the Innovation Agenda.

Currently, the OSE is coordinating with the Math Department to provide professional
development to the co-teachers. An experienced CRLS special educator has developed a
co-teaching training program based on her experience at the high school.

For all students at the upper school level who have IEPs calling for Academic Strategies
(Resource Room) service or any out of classroom direct services, the six day, rotating
schedule with varying cohorts has been extremely challenging from a scheduling
perspective. Additionally, many of the related service providers who are assigned to
both an elementary school and an upper school are forced to operate on a 5 day schedule
and a 6 day schedule simultaneously. While special education services are currently
being delivered as indicated in students’ IEPs, it is a daunting task to deliver those
services in ways that do not negatively impact on the students’ ability to access and
participate in the general education curriculum.

The OSE has made several shifts in staff across the district in order to ensure that
caseloads are manageable and that services are in compliance.




o Cambridge Rindge and Latin School (CRLS) offers Academic Strategies (Resource
Room) service as a service delivery mode] in accordance with students’ IEPs. For
students in grades 9-11, four (4) class periods have been designated as service delivery
options for Semester]; three (3) class periods have been designated as service delivery
options for Semester 2. Depending on their course schedules, students may be required
to miss an academic period to attend Academic Strategies (Resource Room). Several
students, who are entitled to this service, have elected not to access it. Currently, seven
(7) students are attending the Academic Strategies (Resource Room) during Semester 1.

o In September, 2012, CRLS began a pilot Academic Strategies (Resource Room) program
specifically designed for seniors. In accordance with students’ IEPs, service is provided
in the subject areas of ELA and/or Math and is linked to the ELA and/or Math course that
the student is taking during the specific semester. For example, if the student is enrolled
in an BLA course in Semester 1, then the service is provided for that content area. Service
is delivered in a class period different from the student’s ELA or Math period and follows
the Silver Day/Black Day schedule. In the senior Academic Strategies (Resource Room)
program, students receive direct specialized instruction as stipulated in their IEPs; the
instruction is designed to enable students to transfer directly taught skills into all
curriculum areas and to become more independent learners. The special education and
general education teachers are in close collaboration around content and curriculum
goals. Inits initial phases of implementation, this program appears to be quite promising
with demonstrated improvement in classroom participation and performance as well as in
skill development.

II. Develop a Language Based Class

WestED Recommendation based on Parents’ Feedback: “Parent focus groups and surveys also
indicated that some parents think that a gap exists for students with “language-based learning
disabilities.” Specifically, responding parents would like to see structured phonics-based
programs such as Lindamood Bell, Orton-Gillingham, and the Wilson Reading System used
more extensively or consistently with more one-to-one tutoring outside the regular classroom.
They implied that out-of-district placements for some students might be avoided if these options
were more available locally.”

o A substantially separate language-based learning disabilities classtoom was opened this
September and is located in the Cambridgeport School. The classroom is designed for
second and third grade students and is staffed by a special education teacher and a
paraprofessional. The special education teacher is certified in Orton-Gillingham and has
extensive knowledge in other multi-sensory, structured instructional methodolo gies, It is
the department’s expectation that the success of this classroom will result in a reduction
in the number of language-learning disabled students who are placed in out-of district
school settings over the next few years. This substantially separate classroom strand will
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be extended across the grade levels as necessary. Entrance criteria for placement in the
language-based learning disabilities classroom have been established and include the
following: -
% Primary diagnosis of a language-based learning disability, including the
subcategory of dyslexia
% No other presenting concomitant disabilities

Dr. Jerome Schultz, Neuropsychologist, continues to consult with the OSE to improve
diagnostic, instructional, and service delivery practices for students with specific learning
disabilities. Recommendations from Dr. Schultz’s work with the OSE will be forthcoming. This
year, Dr. Schultz is scheduled to visit/observe all OSE substantially separate learning disabilities
classroom. He will also be meeting with the classroom teachers individually and in groups to
discuss instruction, access to the curticulum, and facilitate best practiees. In addition, Dr.
Schultz is reviewing all assessment reports for students considered for the language-based
learning disabilities classroom. He continues to consult with special education teams around
diagnostic critetia and instructional recommendations for students with specific learning
disabilities.

III. Improve Communication Between OSE and Families

WestED Recommendations: OSE should establish a partnership with C-PAC leadership,
collaboratively developing plans to improve outreach and support to parents of children with
disabilities in Cambridge, with particular emphasis on reaching out to under-represented parent
groups. The position of C-PAC Coordinator, which has already been established, is an excellent
beginning to a strengthened collaborative relationship.

Work with the C-PAC fo develop parent information materials that are user-fiiendly and
disseminated widely through multiple channels, including the C-PAC and CPS Web sites.

Ensure that all relevant information is available on the district’s Web site for special
education, that the site is accessible and user-fiiendly, and that information is available in
other languages when necessary.

o School/district/home communication continues to increase via regularly scheduled
meetings with parents of students with Section 504 Plans and IEPS. Meetings are
scheduled every other month for both groups. Parents have selected “behavior” as a
focus area this year.

o An OSE Newsletter is sent out to parents approximately three times yearly in an effort
to keep parents informed regarding departmental programs and initiatives, including.
updates on the implementation of WestED recommendations, Parent Workshops/




Trainings, etc. The Fall Newsletter has already been distributed to parents; the Winter
Newsletter is slated to go out in January, 2013,

o All C-PAC meetings and parent presentations are posted on the CPS website and “robo-
calls” are also made to remind parents of important meetings. This outreach to parents
has resulted in an increase in participation by all parent groups, including those groups
who have been traditionally under-represented.

o C-PAC members have attended school open houses to provide special education
information to parents. B

o The OSE link on the CPS website is continually updated to provide parents with the
most current departmental information.

o Inresponse to parent requests, the OSE has implemented a Parent Introduction I etter
protocol for staff to send home to parents at the beginning of the school year. The letter
is designed to introduce the Special Education Liaison/Case Manager to the family and
to provide the family with contact information for all other team members,

IV. OSE to Manage Section 504

WestED Recominendation: Reorganize/restructure the Office of Special Education (OSE) into a
service unit designed to support schools rather than serve students (Honig et al., 2010). For
example, the Teachers in Charge positions might be restructured to establish a building-based
student support services position for each school. Other current positions, such as school
psychologists, also might be reconfigured for this purpose. These building-based positions could
be responsible for the coordination of all student support services within the building, including
Title I, Reading Recovery, Teacher Assistance T. eams, 504 and special education (Ferguson,
Kozleski, & Smith, 2001). Ideally, these positions would be based Jull time in a single building.
This would provide a single point of contact Jor both teachers and parents regarding all support
services, including but not limited to special education,

—

o The Teacher in Charge of Section 504 has been in place since September, 2011. This
position has enabled the district to effectively manage Section 504 plans across all
schools and has also established a consistent protocol for the development and
implementation of the Section 504 process across all schools. The Teacher in Charge of
Section 504 provides on-going training and support for school administrators or their
designees in the execution of the Section 504 process. Each year, new administrators or
their designees participate in a workshop on Section 504, the process, and use of
Easy504, the web-based management program. School administrators or their designees
remain responsible for chairing Section 504 meetings and for developing and
implementing Section 504 plans in accordance with procedural guidelines. However, the
Teacher in Charge of Section 504 works closely with school administrators or their




designees to monitor the Section 504 process and compliance at the school level. She is
available for consultation and to attend 504 team meetings as necessary. This fall, the
Teacher in Charge of Section 504 has offered trainings to general education staff on
accommodations and their implementation in the classroom. The Teacher in Charge of
Section 504 is beginning to collect statistical data around 504 plans across the district.
Parents have expressed an interest in this data, and the Teacher in Charge is working
closely with them to generate the information that has been requested. Additionally, she
has attended the C-PAC working meetings and is scheduled to do a parent workshop in
December. Lastly, the Teacher in Charge of Section 504 continues to assess students to
determine eligibility under Section 504. '

Restructure of OSE Administration and Other Staff

WestED Recommendation: To create more coordination and consistency in OSE inter action with
and across schools, use the Teacher in Charge positions to oversee special education in the
schools and to supervise staff in assigned schools. Support to schools should be done in a
holistic manner, not categorical as currently organized. Supervision of Teachers in Charge
could be divided between the Executive and Assistant Directors; however, both should meet
regularly with all Teachers in Charge to ensure consistency in communication.

Administration Chart

‘Rebecca Altepeter ~ Special Education Coordinator ~ Related Services & DD Programs
, ‘ S Liaison to: King Open, Fletcher Maynard,
. Cambridgeport, Kennedy-Longfellow
: ch & M01se

Robert Kelley - TIC Béhavikdx{Pxpgl‘aktnks, _ Behavml Provxams & LlalSOl‘l to Upper Schools
Kati Donlon '  TIC: Special Educators . Specxal Educatols&LD Spemahsts K-8
: ~ ‘ P : ‘ - Liaison to; Amloos Baldwin, Peabody, Haggel’cy,
; ; ~ Graham & Parks & Tobm . ,
. Christine DeYeSd . Tle CRLS ;Spéc‘:ialEducatiOn CRLS & Extenslon School Spec1a] Educatlon
Susan EVans : k ' 'TIC: Special Start : Special Stax’c Ple—Schoo] Plomams

Stephame Barn\k': ' ) Programs A"':tlsm Spectmm DlSOI‘: ;1s"‘
Toyce Dvorak o - LejadfTﬁci‘ef‘f’ Out éfDi’SﬁiCt o of District Students
' L < Programs o - , ,
J'ejmif‘,eeratérayz,’zoVif ; TIC: Section 504 | Sééﬁbﬁgmt Smﬂéﬁtsm
Richard Whitehead ‘ Pl:gTal_D Manager: Special Budkget,;Tl'allsportation; Sfﬁfﬁng&Tmimhig
‘ ‘ Education




The Executive Director and assistant special education director will remain district-wide.
The assistant special education director will also directly supervise and evaluate all
school psychologists and school adjustment counselors.

The Teacher in Charge of the Autism Spectrum Disorders (ASD) program will
manage, support, and supervise the following: '

e All Autism Spectrum Disorders (ASD) Substantially Separate Classes

© District-wide consultant to ASD — students fully mainstreamed

e All Applied Behavior Analysis Specialists and Behavior Specialists

The Teachers in Charge of Special Start and CRLS will remain with the same job
responsibilities as this school year.

The OSE Leadership Team decided that, in order to allow for capacity building in the
areas of disability categories, individual assessment protocols, and regulatory mandates,
the transition from a categorical to a holistic supervision model needed to be .
implemented gradually. Therefore, for this school year, categorical supervision was
maintained for special educators, related service providers, and behavior programs at the
JK-8 grade levels. However, three members of the OSE Leadership Team, Rebecca
Altepeter, Kathleen Donlon, and Rob Kelley, are linked to the schools as indicated in the
chart above; they have been interacting with school administrators and staff since
September, 2012. Given that we are still in the initial stages of implementation of this
school based oversight model, the strengths and weaknesses of this holistic management
system have not yet been determined. It will be important to begin a series of meetings
and conversations with school administrators around this topic to gather evidence of its
effectiveness. The OSE Leadership Team meets weekly to collaborate, consult, plan,
discuss, and address all special education issues across and within schools. During our
meetings, we examine the shift in management based on the experiences of the team.
The successful management of the Office of Special Education is directly related to the
team’s commitment, focus, and professionalism.

WestED’s recommendation to consider the implementation of a service unit model of
building-based support services is a systems issue that needs to be addressed at the CPS
administrative level.

WestED Recommendation: Rethink and repurpose the role of Inclusion Specialist. Instead of the
Inclusion Specialist position, create building-based instructional support positions where the
individual could provide consultation to classroom teachers, direct services to students in or out
of the regular classroom, and supervision to paraeducators at their assigned grade levels,
serving students on a cross-categorical basis with a range of disabilities.




o The role of the Inclusion Specialist was eliminated for school year 2012-2013 and
merged into the role of the Special Educator. Special Educators are now responsible for
the provision of special education services for academic skill development as well as the
implementation inclusionary support services in the following areas: behavioral, social
pragmatic, sensory regulation, oversight of paraprofessionals, and case management. As
indicated in the March 16, 2012 OSE School Committee Presentation, “One special
education teacher will be responsible for providing inclusion support and direct
instruction to a student.” However, it became immediately apparent that our Special
Educators require professional development to address differences in their skill sets and
to build their capacity to service students with a range of disabilities. Therefore, the OSE
Leadership Team will be initiating a series of trainings in the areas of behavior, inclusion,
test interpretation and report writing, etc. It is important to note that the current design
of the Special Educator role requires that the inclusion service minutes be scheduled at
specific times. However, students who traditionally required inclusion services are
students who are significantly impaired or have low incident disabilities. Thus, their need
for inclusion service can occur at any time during the school day and not necessarily
during the scheduled inclusion period. Inclusion Specialists had a very flexible schedule
which allowed them to respond to student needs as they arose; working in conjunction
with other team members and paraprofessionals, they were able to give support and
intervene to manage student “melt-downs,” to facilitate transitions, to structure
lunch/recess times, to consult with teachers, to model classroom instructional
interventions, and to coordinate the implementation of behavior intervention plans,
sensory diets, and social pragmatic programs. These are key components. of an effective
inclusion model which are not universally in place at this time. Based on interactions
with school teams, the OSE is seeing subtle operational and procedural changes that are
concerning. Additionally, the role change poses some difficulties with management of
caseloads and service times. The OSE Leadership Team is monitoring caseload capacity
requirements to guarantee compliance. Some shifting of staff was and is required to meet
caseload demands. As this initiative was only implemented in September, 2012, it will
be reviewed and evaluated over the course of the year to assess its effectiveness in
meeting the needs of special education students. Finally, the OSE ILeadership Team is
working collaboratively with administrators, special education teams, and parents to
ensure that individual student needs are appropriately addressed.




Special Education Substantially Separate Programs

WestED Recommendation: Continue to maintain the option of sub-separate classrooms for
children who demonstrate the need for that type of highly structured placement. However, locate
program strands (e.g., ASD classrooms) in one school building to minimize the transitions the
individual children need to make as they move up through the grades.

o A primary goal of the Innovation Agenda was to pi‘ovide' all students in special
populations, such as special education students, with the same quality school experience
provided to other students. With this goal, CPS made the commitment that students in
substantially separate classroom placements would no longer transition between schools
more frequently than their peers in general education classrooms. Under the Innovation
Agenda, substantially separate classrooms were relocated as depicted below.
Substantially separate classrooms are now placed in every school with the exception of
the Amigos School. Each upper school houses the strand of substantially separate
classrooms offered by its feeder school, so that students in those classrooms attend the
same upper schools as their general education peers.

o . Reports received from staff, parents, and administrators-have been extremely positive
regarding the relocation of substantially separate classrooms. Students have transitioned
well, are participating in school-wide activities, and, most importantly, are forming
friendships. The relocation of the substantially separate classrooms will bring stability to
special education programs, foster collaboration between general educators and special

"educators, and improve student outcomes for students with disabilities.
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OSEK Programs and Locations: SY12-13
Pre-School to 8" grade

B Special Start: Integrated ' Cambudgepoﬂ - Pre-School 2
1
1
1
‘ 1
Special Start: Sub Sep © Baldwin e Pre-School 1
‘ . Peabody. ~ ‘ 1
Kennedy LonOfellow 1
Morse ; 1
; Integlfatecil_K'indé)"ga:rtén ; Haggert_y ~ Kindergarten 1
Autism Spectruiﬁ Dis;o;rde,rs Fletcher Maynaird A ‘ K~5“‘ grade 6
; King Open X 5 d 3
; Cambudge Street Uppe1 School : . grade 2
' -7 glade \
. o grade o
Functional Academics‘ 68 grade 1
Leamlng])lsablhtles ‘ : “d-?:]rd glade | ;
Vassal Lane Uppel School - 2 ”5 grade 3
= - 6-8 ﬁglade
Structured'Academics g?'lgwmA o . e K—Sm grade %
o ¥ h
ndge Avenue Upper Schoo 6.8 erade

o Concerns expressed in last year’s OSE report concerning the Integrated Kindergarten
remain. This is the second year that the classroom has been housed at the Haggerty
School. However, the program has not been successful in attracting and/or retaining
typical peers. The Haggerty School principal and the OSE Leadership Team will be

meeting to determine whether the Integrated Kindergarten is a sustainable program or

whether it should be eliminated or reconfigured for School Year 2013-2014.
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Professional Development

WestEd Recommendation: Continue to develop in-district capacity to serve students who are
currently served in out-of district settings, particularly for secondary level students with
Emotional Disabilities.

o On August 29, 2012, Dr. Nancy Rappaport and Ms. Jessica Minahan conducted a
training for all special education staff. The workshop was entitled, Effective
Strategies for Students with Anxiety and Oppositional Behayior. Dr. Rappaport
and Ms. Minahan focused their presentation on understanding challenging _
behaviors, preventive strategies, moving beyond traditional Behavior Intervention
Plans, and teacher consultation. The workshop was based on their book, The
Behavior Code: A Practical Guide to Understanding and Teaching the Most
Challenging Students. Each individual who attended the workshop received a
copy of the book. The presentation was well received, and the audience included
several principals, members of DHS, and representatives from Responsive
Classroom. Several workshop attendees are implementing various aspects of the
program in classrooms or across an entire school. Attendance for this workshop
exceeded 200 people.

WestED Recommendations: Provide integrated professional development opportunities where
general and special education and other specialized staff are learning together about academic
content and the general education curriculum as well as differentiated instruction, RTI, and
PBIS. '

o A contingent of general and special education teachers attended a two day
Co-teaching Conference last spring as an introduction to co-teaching models.

o Crisis Intervention Training: School Year 2011-2012; School Year 2012-2013

o OSE has three certified CPI Instructors who provide district-wide trainings.
Two are master’s level having completed in excess of 200 hours of teaching
and having attained certification in two additional advanced CPI courses
(Autism Spectrum Disorders and Life Space Crisis Intervention). The third
instructor is at the senior level having completed 80 hours of teaching and
having attained one additional ddvanced CPI course (Life Space Crisis
Intervention).

o Multiple trainings have been provided since March, 2012:

e March--District-Wide Refresher (7 staff trained)

o April--Baldwin Refresher (8 staff  trained)

o May--Fletcher-Maynard Full Training (6 staff trained)
o June--Peabody Refresher (3 staff trained)
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e August—District-Wide Full Training/New Staff (25 staff trained)

e October—Fletcher-Maynard Full Training/New Staff (11 staff trained)
e November-- District-Wide Full Training/No Restraints (3 staff trained)
e November-- District-Wide Full Training (22 staff trained)

o Approximately one hundred and fifty-three (153) CPS staff members,
including both general and special educators, are currently trained in CPI.
Elementary schools housing the ASD and Structured Academic programs
have a particularly high number of trained staff.

Special Start staff participated in Creative Curriculum training in June, 2012, Creative
Curriculum is a content rich, developmentally appropriate curriculum incorporating the
latest research and best practice. The Creative Curriculum was implemented in all Special
Start classrooms in September, 2012.

During the summer of 2012, five (5) special educators were trained in Orton-Gillingham.
Orton-Gillingham is a specialized instructional program that emphasizes the development
of the following specific literacy skills: Phonemic Awareness, Phonics, Vocabulary
Development, Fluency, and Comprehension Strategies.

Autism Spectrum Disorders (ASD) Inclusion Workshop---This workshop was developed
and taught by general educators and special educators from the Fletcher-Maynard
Academy where they are mainstreaming ASD students into general education
classrooms. This workshop is open to all CPS staff. Workshop objectives include:
defining the profile of ASD students, applied behavior analysis and effectiveness of
behavior strategies, general and special education teachers collaboration, and the logistics
of planning and scheduling in an inclusion classroom.

In November, 2012, Special Start Speech and Language Pathologists attended a
workshop entitled, Teaching Social Thinking through Stories & Play for Preschool and
Early Elementary. The purpose was to have Speech and Language Pathologists exposed
to Preschool and Early Elementary Social Thinking Vocabulary and to instruct them in
how to teach these concepts through storybooks, music, structured activities, and play.
The workshop presenters are part of the Michelle Garcia Winner Social Thinking project.

A workshop is scheduled for School Year 2012-2013 on the Bruininks-Oseretsky Test of
Motor Proficiency, Second Edition (BOT-2) for Occupational and Physical Therapists.
BOT-2 is a standardized, norm-referenced measure used by Occupational and Physical
Therapists in clinicdl and school settings. This workshop focuses on administration and
interpretation strategies.

13




o School Psychologists/Team Chairpersons have or will participate in the following:
e  Cross Cultural Assessment
o  Team Meeting Facilitation
e School Mental Health Conference-Harvard Medical School
o  Reactive Attachment Disorder/School Impacts
e Pediafric Acute-Onset Neuropsychiatric Syndrome (PANS) and Pediatric Autoimniune
Neuropsychiatric Disorder Associated with Streptococcus (PANDAS)—Symptoms, Diagnosis,
and Treatident
o  New Developments in Special Education Law
e Transition and Post-Secondary Goals
e National Association of School Psychologists (NASP) Conference
o Proposed Changes to the DSM (DSM-5)
o School Adjustment Counselors/School Social Workers have or will participate in the
following:
e  Middlesex Partnership for Youtl, Inc.
o Domestic Violence Workshop
e Building Resiliency in Children
o Collaborative Problem Solving
e  School Mental Health Conference—Harvard Medical School
e Dialectical Behavior Therapy (DBT)
e BEST TEAM—-Clinical Mental Health Intervention Unit
e Executive Functioning Intervention Strategies (Part 2)
e Disability Awareness Training
o Cambridge Rindge and Latin School/High School Extension Program
e Accommodations for Students with Disabilities (General Education Staff)
Special Education Team members will provide workshops to various groups of general educators
over the course of the school year.
e On-going series of training on Specially Designed Instruction at the Secondary Level

Westlid Recommendations Regarding Special Education Cost Containment

WestEd Recommendations: Work toward increasing the capacity of each school to address the
diverse educational needs of all its students using an integrated, coordinated model of service
delivery that emphasizes early intervention and support to students prior fo referral to special
education. This type of school wide approach to early intervention and support might coordinate
resources from a variely of source including special education, Title I Reading Recovery, or
other building based support services. The Response to Intervention (RTI) framework that the
district is considering is-a good example of this type of coordinated, early intervention approach
that will benefit all students. This approach may also help fo reduce referral and special
education identification rates and may impact the need for both sub-separate classrooms and
out-of-district placements.

Develop a coordinated system of tiered interventions and supports in each school that draws
Jirom resources other than special education to Jorm a flexible, integrated, and well coordinated
system of services and supports to which any/all students might have access.
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Based on the WestED recommendations in this area coupled with a review of CPS current
practices, the OSE Leadership Team suggests that continued work in the areas noted below will
have a positive impact on reducing the special education budget. ’

O

Research indicates that tiered systems of support or Response to Intervention (RtI) and -
Positive Behavior Intervention Supports (PBIS) are central to the kinds of system level
change that result in academic excellence and social justice for all students. CPS
continues to develop and strengthen its RtI/PBIS program in five pilot elementary schools
with plans to expand the initiative to the remaining schools over time. Eatly intervention
and prevention have been demonstrated to reduce the number of referrals to special
education by strengthening the general education core.

Referral rates for School Year 2011-2012 demonstrate an increase in special education
initial referrals at the elementary level (+6.9%). Additionally, there was noticeable
increase in the referral rate for male students (+7.2%), African American students
(+15.4%), and Hispanic students (+10%). CRLS/High School Extension Program
demonstrates a significant decrease in initial referrals to special education (-11.4%).

A strong program of district-wide professional development in culture awareness and
culturally responsive teaching continues to be an area of need.

CPS should consider district-wide professional development in Universal Design for
Learning (UDL), a set of principles for curriculum development that gives all students an
equal opportunity to learn. UDL principles incorporate multiple means of representation,
multiple means of action and expressions, and multiple means of engagement. '

The district must increase its capacity to support students with social/emotional and
behavioral needs and to deve.lop instructional practices that target both academic and
social-emotional competencies.

15
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Referral Rate Summary
District wide (K-12) referral rates increased
By 4.4% (321 students in SY 10-11 to 335 students in SY11-12),

3 9% inpreas;ef ,
| CRLS k(& Exténsioﬁ) - : ; | ’44 - o 3 - ~ 11.4% decrease
Gender:Male P 5 ,i - 20 72% ncrease
| ka‘éndel‘:’Female’ : k 126 L ~‘ 126 S No changg

Bihnicity: White

Ethmicity: African American 104 120 154%increase

Ethnicity; Other E a 54 - 22% deérease ‘

WestEd Recommendation: Evaluate current and newly implemented instructional approaches
and programs to assess their effectiveness and impact on student outcomes. Expand successful
approaches based on data-based decision making and eliminate others where minimal results
are demonstrated. For example, co-teaching is being implemented in several schools and
JSeedback firom teachers, staff, and some parents has been positive. However, implementing co-
teaching with two full-time teachers per classroom on a large scale may be cost prohibitive.
Evaluate the co-teaching model that is currently being used to ensure that it is resulting in
improved student outcomes before moving to implement the approach on a broader scale.

The Haggerty School’s co-teaching model needs to be evaluated to determine its
effectiveness as a special education service delivery model. This fall, OSE Leadership
Team members met with the Haggerty School principal to discuss our mutual concerns
and to decide next steps. Given the dynamics of the school and the amount time the
program has been in place, it was felt that an external evaluation may be the most
efficient and practical way to assess the effectiveness of this educational model.
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The OSE administrative team should continue to collaborate with building principals in
budget development for each school. This collaboration is important in order to establish
building-based responsibility and accountability for special education students at the
building level. However, it will be important for OSE to retain the flexibility to move staff
between schools if needed to adjust to changing needs or enrollment patterns.

The OSE continues to consistently assess staff caseloads multiple times across the school
year by analyzing caseload numbers, service minutes, and daily schedules. OSE
Leadership Team members meet regularly with staff to discuss service delivery, effective
service strategies, and any significant changes in caseload. The OSE uses this
information to make staff changes both within and across schools. Decisions around the
reassignment of staff are based on the service requirements of special education students
and workload equity for staff. ‘

To increase consistency and equity across schools, develop criteria or guidelines for
decision-making about level of services and placement decisions. Further, fo address
perceived idiosyncratic and variable decision-making across schools with regard to the
nature and extent of IEP services and staffing, provide district-wide training to IEP Team
Chairpersons with regard fo IEP services decision-making. The document, Guidelines for
Making Decisions about IEP Services (Giangreco, 2001) may be a useful resource. (See
Appendix L.) ‘

Create protocols to clearly establish when and how services and supporits should be
recommended. For example, create a protfocol to establish when a student may be in need of
a 1:1 paraprofessional so this determination is consistent across all schools in the district.
Regarding paraeducators assigned to individual students, develop an individualized plan to
gradually phase out paraeducator support as the student demonstrates greater independence.

The OSE is working on establishing Entrance and Exit criteria in the area of Related
Services. We are in the initial phase of this work but it seems to be doable. Additionally,
our intension is to, develop Entrance and Exit criteria for 1:1 paraprofessionals, although
the number of 1:1 paraprofessionals has dropped significantly over time. By the end of
SY 2012-12, the goal is to have Entrance and Exit Guidelines in place for both Related
Services and 1:1 paraprofessionals.

17




Westld Recommendations with District-wide Implications

The following are recommendations made by WestED that need the support from the district
administration as they involved other departments and staff beyond OSE.

2]

Firmly establish that responsibility for all students is shared across general and special
education, that the responsible “unit” is each individual school, and that building principals
are responsible for all of the children in their schools, including those receiving special
education services (Sailor & Roger, 2005; Sailor & Roger, in press).

Provide job-embedded professional development and expert consultation and coaching to
schools as they begin to implement an RTI framewortk. ‘

Regular meetings with building principals should also include school psychologists, again fo
ensure consistent direction and communication. Develop a coordinated system of tiered
interventions and supports in each school that draws from resources other than special
education to form a flexible, integrated, and well coordinated system of services and
supports to which any/all students might have access.

Provide job-embedded professional development and expert consultation and coaching to
schools as they begin to implement an RTI framework.

Include all members of the OSE administrative team in the Superintendent’s Cabinet and/or
other meetings of district leaders so that they are aware of and can participate in discussions
regarding school improvement initiatives in the district, including curriculum development
and professional development for general and special education teachers.

The disttict leadership team is committed to continue to explore the possibility of
implementing some of the district-wide WestEd recommendations. The new Assistant
Superintendent of Special Services position may be central to the decision-making, CPS
administration, staff, and families are invested in the inclusion of all students.
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Budget Considerations for SY 13-14

o ASD Program--extension of current program
% 1 teacher/2 paraprofessionals
o Special Start— extension of current program
% 1 teacher/2 paraprofessionals
o School Psychologists—Provide management of the Special Education process at
Upper Schools '
% 3 School Psychologists
o Behavior Specialist—Conduct assessments, consult, and train staff
% 1 Board Certified Behavior Specialist
o  Teacher Special Educators—Provide specially designed instruction and other
support services to students in general education classrooms
% 4 Teacher Special Educators
o Language Based LD Classroom—Extension of current program
% 1 teacher/1 paraprofessional
o Related Services—Related service providers to support programs noted above
% 1.0SLP .
% 1.00T
% S5PT
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Cambridge Parent Advisory Council on Special Education
Section 504 Process in Cambridge
Agenda
December 5, 2012

1} Overview of Section 504 Law

2) Review CPS Section 504 Website
a) Section 504 contact for each school
b) CPS Process

i) Sample Documents
(1} Consent
(2) Meeting Notice
(3) Eligibility Denial Form
(4) Section 504 Plan
c) Sample Accommodations
d} Links
e) Frequently Asked Questions

3} Parent questions

Handouts:

1)} Section 504 Contact Information 2011-2012
2) Section 504 Frequently Asked Questions




Cambridge Public Schools

Office of Special Education

504 Contact List

2012-2013
District \
Jennifer Materazzo
Section 504 TIC/School Psychologist
(617)349-6505
jmaterazzo@cpsd.us
159 Thorndike St.
Cambridge, MA 02141
Elementary Schools
Amigos Deborah Sercombe Principal 617-349-6567
Baldwin Nicholas Leonardos Principal | 617-349-6525
Cambridgeport Katie Charner-Laird Principal 617-349-6587

Fletcher-Maynard |
Graham & Parks

Deborah Hood-Brown

Assistant Principal

Barry McNulty

617-349-6588

Assistant Principal

617-349-6577

Haggerty _Nancy Campbell Principal | 617-349-6555
Kennedy-Longfellow | Erin Kuehn Assistant Principal 617-349-6841
KingOpen | Darrell Williams Principal 617-349-6540
Martin Luther King Gerald Yung Principal 617-349-6562
Morse ' Patricia Beggy Principal 617-349-6575
Peabody Catherine Serrano School Administration | 617-349-6530

. Manager
Tobin Martha Mosman Principal 617-349-6600
Upper Schools
Cambridge Street Christen Sohn Assistant Principal 617-349-3050
Putnam Avenue Pamela Chu Assistant Principal 617-349-7780

Rindge Avenue

Teresa Sanchez

Assistant Principal

617-349-4060

Vassal Lane

| Tanya Bacci-Benzan

Assistant Principal

617-349-6550

Cambridge Rindge and

Latin School

Learning Community C | Linda Mason Dean of Curriculum 617-349-6676
Learning Community R | Tanya Milner Dean of Curriculum 617-349-6662
Learning Community L | Allan Gehant Dean of Curriculum 617-349-6637

Learning Community S

leffrey Gaglione

Dean of Curriculum

617-349-6650

High School Extension

Danya Ferraro

Guidance Counselor

617-349-6880




€10Z-TI0T TedX DIUIdPEdY
mHOam‘ﬂmmﬁmEﬁu< mccﬁum .?wwz
0} UOT}eJUaSaL

0S UOI1D9S
v3idal
10 MIIAIRAQ




(%8°02)
SJA] Iopum SaJIAISS
.~ DAISD3I SJUSPNS

(9%) sue[] (G UOIII9G €6¢'T 93prqued U] @
ISpun s3aDIAISS IO /pue (o0 /1)
SUOIIEPOUWIUIODDE AT SJH] Iopun SadIAISS
SJUSPN}S 6C7 93pLIqUIB) U] B JAISDI SJUSPIUS 6/1°C9T
W} SIY] 38 UMOD[UN SHOSIIIBSSEIA U] [
3Ie S}ISNYDLSSeIN | (%% 2T
pue AJfeuorjeu SJH] T9pUun SAJIAISS
suelJ (S Uondag YIm | QAT SJUSPIYS
SIUSPNIS JO IqUINU o] M SUOI[[IUWI G'C A[JeuoneN] [

punojoid 01 pjiw wo.y abues sainlijigesig




(vHAI)

10V JuawRAoxdu]

cl6l [euoneonpy
JO 19V UOLEBIIqeyay] | SONIqESI(]
33 JO $()G UONI9G o UM S[ENPIATPU] @&

3(

2JEMY 99 O] SMET] OM |



,P1ey Suiderd ayp Sureasy, e
"SIUITIGESIP INOUIIM SJUPTYS JO
SP39U S1f} St JUS]1Xa SUIes 33 03
JUSPNIS S JO SPsU [eNPIATPUL

S} 199U 0} PAUBISIP SIDIATSS
- Pa3e[a1 10 /pUue SO DPOUIUL0I0D
[UUOIUONY2 230LI00100D
UM Sjuspnys pajqestp patienb
3SIMISI0 sapraoid mef
3} “1X31U0D [EUOTLINPS 3} U] o
"30Ue)SISSe TeIDUBUL}
[eI9PT DAISIDI JBLf} SONIIATIOR
pue swreidoxd ut 35@%% ;
JO s1Seq U} U0 UOLRUIILIISID

mﬁ._ o& me| mEma [TAID ST, o

- me] ayy Ut peumep

SeH0331ed Amqestp oproads (1)

USS3IMY} S} Jopun S[qI3I[e are
oYUM SIUITIqeSsIP YIIM SJUIpPNIS
Ouw SIIIAISS @Bnﬂ@H pue uoygvonpa

NS%% FULId0IddY puv [UTpaial
‘sopraoxd 32 ?Hm_.o& SWIL e

9sod.nd




yusurreduwr aden3ue] 10 Yo9ads o
" yuoummedulr [eNsSIA o

JUSLLITEd W Y3[eay] I9U10 o

~ 90UBQINISIP [EUONOWD o
‘uonyepIe}ai %Emg o
Amfur urerq oryewne; o

yusurredin Suireay o
SamIT ﬁ@%m% ordnmur e

- SS3UPUI]-Feap
b%@@m% Surures] ugum% o

- SSOUTEAP o
E@dgh%&:ﬁ u%m&oﬂﬁo o

wsyne o

v3adl 19pun 3|qibi|3 si1 oy,

sosuﬁbmﬁ ﬁmﬁ_@um% ‘
~ JNOYIIM WNJNOLLIND JYj SS900.
- 03 3[qeUn 3IE 10 /pUue ssardoxd

- 9ATIO9JS SUDTEW 10U ST oYM puE

mmsﬁgmm% oypads UsaIIy} 3y
~ JO duo yim. Ie-€ safe SIUBPTIS »




Surpusg
. Summye
; ,mﬁﬁ@mum °

- uvonpuny

,bﬁo@ Hommﬁ ejouoneRdO «

mﬁmmuaﬁgou o
Suppum «
wﬁﬂmbsmoﬁou .
Surpeay o
Burureoy e
. Bupfeads e
Burpueig e
wq_.,vﬁm; o
wﬁﬂmm o
Surresty e
: mﬁmmm o
SYSBY [enUreur mﬂaﬁoﬁmnﬁ o
~ J[SaU0 J0F JurreD) o

‘SIOPIOSIP 9INZIS \wmﬁw.ﬁmzd poog

- @ﬁw@mﬁ

\mﬁﬁmmv ; mﬁoﬂﬁﬁoukﬂmo%mzk °
o I m&ﬂ.ﬂ@dmﬁﬂukﬂdﬁmﬁ\/;o‘;

- mmﬂﬁ@mmﬂﬂ Surures ogwadg e

- ﬁg TOPIOSI IPYR( UOHUSHY o
- . ~ (Lerap Teuonows
i ﬁmﬁuom ‘a3en3ure] ‘10j0Ux
o %Howc”mmv Aeoq Hﬁsmﬁgoﬂm.\wmm o
E (s19pIr0sTp Bunes ‘rer0dIqg
\ﬁoﬁmmmumw.mu cﬁwﬁxﬁmV ‘sIopI10SIq

~ TelotARyag. pUre ‘TeUonOwy o

; .QmUHo.m% Burssanoxd £roirpne
~ ‘ssor wﬁumm& syueurrredur
10 s9UIIqesI(] £I01pNY o
(sz9pI08Tp Areuowrnd
‘TeTNOSEAOIPIED ‘TE[NOSNIOINIU
‘orpadoyio) ‘syusumreduy
10 SSQI[IqesI(] TedISA] o

b?.ﬂuﬁm&m JNOYIIM IO

#0S UO01129S

Emﬁﬁmmg
ue ﬂusm wﬁ:&g se papIeSaIaq .
, 10 pﬁwﬁﬁw@ﬁh _
UonS JO PIOOSI B AL o

SOTIATIR 311 zofew az0ux
10 9UO S} %ﬁmﬂsﬁm@g ;
Fm (Teor8otoyoAsd 10 reyuaux
‘Teor3oro1sAyd) jusurmediur
Tejuaw 10 .HSHEE& B OARY o
u\msﬁ Juspmis
e wom ﬁoﬂumm Jopun £nenb
01 13pI0 U] "AI[IqeSIp HS3 Uo
A[310s paseq UOHEUTWILIDSID WO}
 syepms sp09301d F0g uoRoag 6

1apun 3|q1b1j3 SI oym




.bﬂﬁﬁwgm

PDPSNUTIUOD SUTULIS}P 0} STeak 9omyy
%.Hm\wm,ﬁmﬁpoﬁma 99 }SNUI UOHEN[EAIDI Y o

"PaPa3U SB PalTPOU
pure AJ[enuire pomarAdI 3¢ JSUL UB[J (S e
‘parmbai are sa01AISS /SUOTEPOWIIODDE
71 pue ‘Tenuelsqns st fy1anoe o1 1ofew
© UO 10979 S} ToUYM ‘S}STXD Lyiqestp

€ Ioyoym mmsaﬁﬁm@ wes I u_wom 9YLe

"APTIqI3T]e suTILISgep
03 UI20UO0D JO BaTe 9} Ul PaIopIsuod

aq umsﬁ UORULIONL JO SI0INOS mﬁﬂﬂﬂz o

.\ﬁqﬁmmﬂ@ pUe ‘ejep UonenfeAs
Juspnjs a3 Inoge wﬁmmmwﬂ\soi |
mQOmHm& J0 @mmv&eﬂoU SIWEST, H0G 3YLe
 ‘pejen[easerio

- peyentess aq Kew; JUSPNIS B 3I0Joq JUISUOD
- UdHLIM mﬁgo& jsnuz uerprens /: JuaTe e

; ; Amqr3[e psnunuod
 QumuIelap o3 wres], JHT Aq sTead samyy
- A1940 peurtogzred 8q JSNWI UOPRN[EASSI Vo
"PIPIU S PISIASI pue A[enuue

POMIIASI B IS mm>ﬁum50 pue seo8 JdTe

‘3]qIS1[ Jt UonONLSUT @mN:Summm
oyads seumuLIalep (AIIgqesIp 03 anp SI
$s01801d pajuuT] T SOYST[e)se ‘AJIIgestp Jo

- ad 4 ssymuspt ‘s3s1xe AJIIqesIp e Isygeym

mmﬁﬁaﬁm@ urea], GoﬂmuS@m Teradg oy

| , “Kyiqestp
ﬁ&um&msm mo mmmhmﬂmﬁ E.mm: sosmusﬂumﬁ_

- ﬂmﬂum&m %Hmﬁ:&um%-ﬂﬁsﬁ ® Aq peponpuod

ﬂﬁmﬁmmmmmm wo u\mHmGOU suonenjeAqe
"pajeneAssI 10

- parentess aq Aeul JUSpPNIS & 910J9q JUSSUOD

. UepLIM m@goﬁm ymsﬁ Qmmuamzw / yuaIe o

S1U”dPN1S JO uolen|eAl




o || steaL ¢ L1949 suonen[eassy .
smeak ¢ 5@\5mﬁoﬂ,msﬂmbmmm_.  Arenuue pamar DTG ISTN o
- A[renuue pamamszagisnNe| |00 “saApalqo
“WINNOLLIND a3 SUrssanoe | @Q@ mﬂmom mESSm@mE JIm
| 0} SISLLIeq dAOWSDI ~ S9dIAJ9S u@dm% QUININO
0} @mﬁﬁ@g SIOIAISS paje[or | jsnu JHT vy -A1iqesip
I0/pue SUOREPOUREODE | | S JUSPNIS AU} SSAIPPE:
~ dpgads saugep - Apoamp yeys seorATes
pue ‘poyoopge sepraoe | | @maﬁmu pue uononsur
oy Jolewr oy pue \ﬁ:ﬁmmﬁh , = ‘paziferdads saqrosap
S Uspnis a} §9ssaIppe . Emc weisorg ﬁoﬂmusmwmw
QmE $0S qozumm USHIIM Y/ o - POZI[EnpPIATPU] US}LIM < .

sue|d/swelboid



"WN[NOLLIND [eIsudd
ay} ur ayedonred o3 srumzoddo
a3 syuapmis mogre (‘030 “Aderay

resrsAyd pue reuonednoso 1yosads
‘3Ur[osunod) sadIAISS Paje[el
pue ‘syroddns ‘suorepouruodde

mzmcammg mﬁgom& o

WNNOLLIND UOHEdNP
Texaua$ syj 03 $s900E SBY JUSpnIs
93U} }elj} 2INSUL 0] SIIIAISS PIJe[ar

Ho\vﬁ.m suoyepowuodde saumbay «

mmﬁEEHe&&o [euonedNpa
ngmaﬁou mﬁﬁé@
o1 E@ﬂ wS\o@E U3 [2AS] SUBL] 710G o

 pepiaoid ore (019 “Aderop reorsAyd

~uopPNnysur
~ pauSisap Aqrerdads pm
- pau3ne aq 3snw pue pasmbai se

pue ?ﬁoﬁm%puuo ‘uopgejrodsuerny
“Yosads \mgﬁmgouv
SIDIAIDS PIL[OI SOPIAOIJ o

ssa1301d SATIDRJJ Syeul
03 JuBpMIS SYj 9[grUS 0} SIDIAIIS
‘poreaz Ho\@ﬁm sonmUEum
~ reads POZI[enpIAIPUL mmﬁﬁ%mx o
, mSESSon% TeUonONIISUL
ﬁmwﬁmﬁum% mﬁgo.a SJH] e

SIDINAIDG



‘sfeaddy uoneonpy 1ewadg
- J0 neaing ay} Je s3urreay ssedoid
anp mﬁmﬁﬁh%@cg suerprend /syjuare o
| . 10 ,EmﬁQESEQSm Andag
] uAjore]) IO :UOREINPH
Temadg Jo muﬁ@@ ‘I0J03IL(] SAYMDOXT
‘sourey] epry im Sunoow
e mﬁﬂﬂﬁ Aewx mﬁ,m:u,ﬁmsm /syuared
ﬁmZOmg 10U 9Te SUISOUOd JT o
'SUI9OUO0D SSNOSTP
0] UIes % $0S Goﬂumm QUSAUOISY o
L ‘prnoys uerg
)G UOR03S a3 w@ GoﬁSQmEmEEH ,,
‘uogen[eAs ‘UOHEdHIUSPI UM

mm.ﬁmmms@ oM, mﬁmﬁ%ﬁm /! SJURTEd o ;

oype ,mmﬁﬂmm@mmmuo(&msﬁ_mymsg_

| sreaddyy
_uopeonpy Tepadg jo neaimg

Aewx Loy ‘synser suoneIpaun s
mm,._“wm j0u op suerprend /syuered J o
~sampaooid uogerpaw
arenIur %@E mggﬁ.%ﬁm 7 mEmHm@
@m\éOme j0U 21e mﬁmuchoU JLe
~ ’SUJedU0d
SSTDSTP 03 1 wes H nﬁﬁ mﬁm\wﬁo.um% °
. ‘pmoys juswusoerd
Eﬁmﬁﬁm IO m&E Jo uogejusuIe[duI
| \ﬁosmﬁmbm ‘uoyeSyHUSPI YHM
mmawm.m% oym mq@%nmsm / SIUSTE] o

2.6y 10N 0Q SiudJed J|



77

‘Mme[ Aq parmbar
jou u.:p@ a8puqure)) ur @mﬁmio%
STH(G Uo amyeudis Juared o
 -opou uopuM sarmber
1uswmeoerd I0 SPOTATIS jo saSueyDy e
ueld $0G © UM
papraoid 10 pajenyeas aq ued
JUSPNIS S9I0J9q SUNLIM UL PITIIOU
9 3Snu UeIpIens /ubTed .

Kﬁmmm @cs cﬁ mEmz md %Sm . ‘,

 pauSrs snoraaxd ays Jo s3I nd
~ Leys | sey _Emﬁgmmﬁ quowsoerd
- Io/pue JA7 3y} ul a8ueyd

‘dHI

'O} mgm@ JOU S0P E@%@ I
. - JAT e jusuaydur
8 @mhﬁ@& ST mHEmﬁmﬁm JUIeJ o

"90T}OU USHLIM sarmbax
Em&muﬁ& 10 S3DIAISS JO saSueyy e

- S9DIAIIS UOTEINP3 ﬁmﬁum% Ym

ﬁm@?@i 10 pajenyeAs aq ued

- Juapnjs 21039q 3unum ur psgrou
aq 3snuw Gm%%sm /3udTed

SspJienbajes jeinpadoid



Aep ﬁ@%ﬁm@msmmﬁgm ue se ;ESOU [ %m@ﬁé mEQ& JU9S USPTIS o
- - - H;.mggmso%sm,msm .
; .Amaoﬁ [00YdS JOo IO

@EQ%@E Hmﬂu@mﬁv 12LOSIq U]

T00ydG Uf
.m@EuS mmmgﬁ :E.LZDOU mZOHmZmEmDm :4 °

*ss9001d 5@5&5&@ Ny jo ﬁm@ se AjjIqestp 1oy /sy Jo ﬁ:m@hm

© SI1oNPU0d § JUSPIS B JU}OUM SUTULINRPD 1SN SUes} 06 /AT
| ;\mmmuo& SNp 03 PIPNUL SIaYs /oy ‘uorsuadsns w0T S uapmys oy DYV e

c(readeur 2AQE[MWND) skep 0T Ueyj Iomay .Sm ﬁmwﬁmmmsm are
| Nmmﬁ b1 @.ﬁmwﬁm ﬁoﬂmuﬁﬁm [e1ouag se pajea1} axe usIp[IyD ﬁm?_mmﬁl

@

pa2nuiluo)
Spienbajes |einpado.d



. $0S UOIPIG I0 VH(] 1YL
0} Sur11a321 03 1otid pazojdxa aq pynoys
._ u.mfmaﬁm\mm j1oddns pue sonuaae

13Yj0 a1e mf SOL}[MDIIJIP ESS@&&@




SS2I30IJ JUapnig pue
SOI391eI}G D1eN[RAY
(ererrdoxdde Jr o1pIR0

10) XM 9-F LYY = (1SS ‘Ivi1

‘11¥]) swea) paseq

elep 109[[0) H© -3urpIng 03 120y
(ss2001 Ter12]0y-21]) suerprens /syuared
SUOTIUSAISIUL PUE U}LM SUISOUOD SSNISIP
sardajens juawedwy = I9Uded] 9} 9ARL] [

QG U013 10 VI ]
0] S|elld}jay bupje 21029



uondo ue Jou SISy, ©

F0G UOT23G 10 Uonednpa [erdads Aq pajerorjsure
aq Aquo ued ssax301d Jo MDE[ s JUSpNIS € WINSse J0U O] =

WI00JISSE[D
UOTIIEDNPS Telaudsd oy} Ul UIes] 03 JYSII S JUapnis 9y} S1)] =

uenoduwi
SI SS®20.d [edla}ay-aid AYM



(P0G UONO9S IO VHAI (3Uuspris
31 I9Jo1 NOA Op WwoyMm 0} ‘st suorisanb o ing =

[eLI9]J21 e 9wl 0} Apeal ag Aew
noA ‘ssavoid [exrsjar-aid ayy Sunerduwrod 8y =

a1eridoiddy si [esia)oy e usym



‘'SUOIjepouwIuiodIe
osryoads saxmmbaix pue fmMgesip

PRIUSWINOOP € SeY JU9pPmIs 3T e

"UO0T}INIISUI paziferdads srzmbax

J0U AeUWI JUSPIYS 9} 9ASI[3] NOX o

mﬁoﬂm@oacgouu@ s ssaxgoxd
JAT}29JJ0 SuD[eU ST JUSPNIS 9 ] e

pajoadsns st AIIGeSIP © JO 90USS3I] o

£3UO YIIUM

"UOTIONIISUL
paziferdads ssxmbai pue A1jiqestp
PajUSWINIOP © Sty JUapnis oy, e

‘uopdINNSUl pazifernads axmbaz
~ Aew1 yuapnis 9y} SASIG NOL e

© 'SUOEPOUIUIOdD. ym ssa18o0xd
9ATI3JJo SUDEW JOU ST JUIPMIS ST o

vgbm%sm‘ S1 ﬁ%@%% e JO uu@mmmﬁ‘ °




| JJels aAjensSIUTuIpe 50O =

uoryedonpy Terdadg Jo 1030211(] SunPy ‘eradg ues[ =
I0JeUIPIOO)) ()G UOTI9G [N UATOIE) =

70C UONI3G SPIAM-1OLLSI(] ‘OZZRISYRIN ISJTUUS[ =

770G UonoeS =

F3eIS SARBNSIUIWPE HSO =

uonednpy 1esdg Jo 1030a11(] SurPy “eradg ues( =

. Surpring moA ur uosradireyp
S@Q@QQ@%QS@@%B@%mﬁmimﬂwcwcgu\mm@%@sum@ﬁ

Surpmg amoA ur wres; uoneonpa [eoads sy, =

| VAl
Juoje 10U aJe hoA 1nq
PUIW[YMIBA0 2 ued ]




?

1011S

)
/p
QL




Ioquualdag ur pa[npayods
3q 0} SPaaU FOGASYH SUISn U0 UTUTRI] [
p0E ABIA] =
pGT ATenigaj =
00T IqUIDAON] =
| 'S91R(] MIIAY dueIduo)
0T Toquialdag 810Jaq 10 UO NOA 0} POPIRMIO]
o] [[IM sue[J ()G YHM Sjuapnis Jo speolase)) =

sd91S 1XaN



¢

C10C¢ ¥ quev=(

T00TDS Apoqes]




BE R 1

(%)

SUE[J $()§ UOHOIS IOPUN SITAIDS

1O /PUE SUOLEPOUIUIOD0E SAT09L

 sJusprys 097 Imoqe SFprquIED) T

(%8°02)

S JHJ ISPUI SIOTAIIS ATOIT

 oBprquen.

UMOW U]

(%4/.1) sd4I JOPUIL SIOTAIDS SATIDIT

SIUSPIIS 6/, 1 €9 S$33I9SNYOESSBIA U]

§)3=snIYOeSSeIA

umowyun

(%% 1) SJI TopUN SIDTAIRS
9ATODII SIUSPNIS SUOT[[IWL §° G

| Areuonen




(§JV 1) uoneonpy orqnJ arerrdorddy
pUe 99I] B UM SOTIJIqesIP YIIM SjUapnis ap1aoid smef yiog

Py Surkerd oy Surpeasy, .
4 "S9NITIqeSIp JNOYILM
SJUSPNIS JO SPISU ) e JUIIXD JUTes
31} 03 JUIPNIS I JO SPAIU [ENPIAIPUI
S JO9UL 03 PAUSISIP SIDTAIOS
Po3e[a1 10 /pUe STOTIDPOTII0IID
JDUOTIDONPS 3IDTId0IddD ITM SYUSPMIS

- po[qestp parenb asmmratgo sopraod

AE] 973 ‘IX9]U00 [RUOTIEONPA I U] o
*90UR]SISSE
. [EIOURUIJ TeIOPRJ QATIOAI IR
‘sanIAnoE pue swrerdoxd ur (IIqesp
JO SISBq 91} U0 UOTJRUTUILIOSID

syiqryoxd mef sjysL [T STY T e

10 9ieMy ag O] SMET OM]

"ME[ Y3 UL PAULIP moﬂow@éo
B%n_am% ogmads (£1) UIIp Ay
ISpUN I[GISI[D IE OUYM SODITIGesTp
TIIM SIUIPIIS O] SIDOTAIIS PIje[al

puUe TOTDInps [DIads 2IDEidoIddD pup
JDTPaTIAI SOPIAOLd ME[ [e19P9] STUT, o




| *S)USpTIS [qIIIR
01 SUOTJEDIPOUWL PUE SUORRPOWTO0® Y3oq apraod oy sjooyos saxmboy - VAL

(suonyeoIpOUT) SUONRIY[E [BIUSTHEPUN] 10 TenUeIsqns
10U INq ‘SUOIIEPOTITIO00® AIBSSIDOU eUI 0 S[00yos soImbay - $0S U010

‘suoneloadxo MQE%@% uo 10edur Syil
@Emﬁﬂ%ﬁw 0] @@m: SOUINAWIOS ST ﬂbﬂ@u@ﬁ%@ﬁ WnNnoLLINI @mgﬂ@ I e

QOE@U@% oure @@M@TﬁmGOQ

ST 91 *SUITLIES] JUSPITS 10] SUONBI0oa%0 37 SOSURYD AJIATIOR
JUSWISSISSE 10 UONONL.ISUT ST} UL A3ULTD € USYAA -SUOTJBOIJIPOTA o

suoTyeloadxe Sururesy (8\53 10 I3[k AJ[EIUSTUEpIN] 10U Op 49U ] o
MEAZSM 9je[SUOUWIIP pue
UOTJEULIOJUL SS900® SJUSPTIS MOT] UT mwwgﬁw *SUOIIEPOWWOIDY o

SUONBOLIPOIA "SA SUOIIBPOW WY




suro[qoId S9TSBR 9T} 0] SJUSWISSISSE PUE SJUSUIUSISSE SUNIUIT o

Arxordunon

JO TOAS] JUSISJJIP € 1B INg ‘UONPULIOJUT SUIES I wmﬁu@@,ﬁ w

JUIIUOD $sO7 Yonwr Surimboy e

SUOI1BIIJIPOIA s|dwies




. ‘suorisonb
IOMSUR 10U 10 AeSsd 10§ $90BdS IDMSUER PIUL] MOT[Y
, : Funsoy
Surmp syea1q Jusnbay oxe) 03 JUSPIYS O} MOT[Y
*(sozzmb /s359)

10J PRIIO[E W} 3} JO 04()S [BUOTIPPE
e 1M Juepnys 9ptaoad) Sursay 10§ owury popusIxy

®

Sunsay,

"syusumISIsse A[uout

10 /pue ‘Ap[eom ‘A[rep ULNLIM SBY JUSPNIS 18U} AJLISA
*SJUR IS ISS®

Sunrm 10§ sreziuedio omders jo osn oy MOy
‘uonaduroo pue uoneziues1o a.msse 03

syuRUIUBISSe WLId)-3uo] Surmp A[eorporiad ur-osy)

@

uoeziuesi(

IrRUD [ M
Sursn yuopnys e Jo uonendesd oty 10§ ueld & dopaas(y

.@oumozwmﬁ USYM 9SINU I ISTA 03 JUSPTIS Y} MOT[Y .

*SUOTORISIP JO JUNOUIE
3SE9] Y3IM UOTBUWLIOJUL JO 90.INOS PUB UONONISUL
JO ®oIe 03 359500 SUTIESS renuseyerd opraoig

@

TEIUSTIUTIOITATIH

SUOIIEPOWWO02JY 8jdWes

"sye01q Juenboyy MOy o

caicia)
J0TARYS( 103][00 PUE §10B[UOD [BIOTARYS(] pﬁoﬁoﬁﬂm °

..HO,._‘.P.NLQQ PSO@N HHOJ.mmmSOm..mT QHNP..FHQ O@HPOH@ ®

‘Burtojuowr tomeyaq

10J UI)SAS UOTEOTUNUINIOD [00YDS /WO € USIGRIST - o
~20e[d a3e)

03 3UI03 ST UOQISURT) USYM SUTLIEM 9DURAPE OPIAOL] °
*(*030 “uspmas
o1y 03 yeads “Quopnis 91 03 95070 2a0uL ¢ 5°9) sy

Jo st oys /oy usym jdword e qimm Jusprys o3 SpIAOII o

[eIOoLARYOY

*1085900.1d P10t & O] §S9008 9PIAOL] o

“I0MUIOY
PUE SJUSUIUSISSE SUISSTUL § JUSPNIS 973 SUTLISOUOD
UOTJRULIOJUT 9.IBYS 03 I19PJIO0 UI ("039 ‘S[Teo ogoqg ‘ouoy
sojou “80) suerp.rens /sjusred I 2JEOTNWIIOY) o

‘sperzojewt Jurid o316 9pLOLY o

"saj0u sse[o 1oad /Io70ea] 03 §S3008 9PIAOL] e

"SIUSUIUSISSE 10] SUOHONLOSUI [eNsIA PUe [e10 30G 94 o
. ‘uoggerduwos

JUSUIUSISSE /310 I0] SYOIYD JUSNDOL MEW o

[EUOLIOTLIISU] / TIOOISSB]D

©

®




Tenuely SYDIN Y} UL PaisT] BLILID ATqIse e s1eew
Juopngs o1} ‘popraoid o4 [[I4 UOEPOWUIODOE PIEPURISUOU © J]

[enue]N SYOW
o w uopepowwioooe pasoidde we se pajsy| ST UOPEPOUITIOI0E 9Y T,

dunsel SYOW
ur oredonred 01 19pIO UL UOTIEPOTIWOOO. Y3 saxmbox Juopms oy 1,

Sunsat
SO SULIMp UOLIEPOUITIOO0E T} JATS09I 03 JUSPIIS I3 Aqrenb Aprresssoou
10U $90P JUSTWISSISSE / UONONLISU] SULMP UOTIEPOTUTUION0R € JO ISTL ISAMOH o

‘ JUSTUSSISSE PUe UOTIOTLIISUI
UIOOISSB[D mﬁﬁ% cﬁ@ﬁﬁﬂba UOTJEPOTTLOID. ST} SIS JUIPTIS YT,

Ue[J 40§ O Ul PRIUSTWINOOP UOTIEPOTIOIDE S DA SU3 SBY JUSPMS

®

®

MS\QS el isnua ﬁdv mﬂ@ﬁd@@EEOQQ.w\ SVOW .HO% m@d@g@HﬂDTQH #@H@Q@@




(o117 wo dooy)) uonepowIODOE S}
PasTJe1 JUSPIIs ST Je SUNLIM TT JUSTNOOP ISNUL [O0TOS 9Y [, e

| Junsey Surmp juspms
SY) 03 S[qe[TeAr UTEWSI P[NOYS JT PUE UCTJEPOUIIIOIOE 3} IBF() e

Q@M@ 709 @ﬁﬁw UL @@Hwﬁ QQE@TQS&QUQ@ ue m@msﬂw@.ﬁ @Q@%S@m 15 rﬁ )

Sunsoy QYW 03 1otad Teacadde
10§ FSH Y3 03 3T JTWqns 03 3ms 9q oo} pascidde-a1d e Jusn J0U J] e

9S9{ £q pesoidde-axd spoor, 6

959 Aq pesoxdde aq 3snyy e
SNOR(Y I0 ‘199U I0UDIIIY
wﬂﬂ@@.&@ ,SNE@%HQ uﬂ%ﬁ@ :()¢ UOTRPOUIUIOIDY PIEPUEIS o

SUOIIEPOWIIODDY SV




*IZIURS.10 QE%L& ® 3STL 03 10U USSOYD

"SA ,‘H@Nﬁgﬁm,ﬁo QE%QM ® PIST 9ARY %@5 UoyM Kesso $ JUSpmIs @%@SOQ T e

03 30U §3500TD

JUSPNIS USYA PUE Q@S@@@S&qu@ Ue $9SN JUSPNIS UM @%@E@Q °

/§189) 107 SUISN JUSPNIS ST} ST ST BIXD YOTUL MOF] 2T e
WQO@%OESOUQ@ JO 9STL S JUSPIIS € JO Yoren dooyp o

;UOTJEPOUITION0. I} Jursn JUSpnIs ‘@.ﬁ S| e

1oziued1o omydess e ST 01 MO 1y3ney Apwrpdxe 9q 03 pesu Aewr sHUAPMS 9T . o

WS} 98N 01 MOY SMOWY PUE WISY) 0

SS3aDOTE m,@ﬁm MQQ@Em @ﬂﬂ‘ Sse MQOM Sse ﬁ,@@ws %?O 2.0 m@@@@@OEEOQQ‘{ ®

SUOIEPOWWO00Y BUISSEIDY




ﬁﬁm ® 10J mommmﬂw T[0S JUapms 9 ﬁmﬁévp@ﬁ Ied) B SYe

Sunoou je moﬁﬁdm JI0M JUSPMIS pUE ndur I9YDe9} SPIAOI ],

e[ $0§ UOHOSS Sy} SUISH STIUSPNIS SY) M0Y ON[e | (weid 05 w0H9S ® Seq3u0prws)

| uonenressy 1eox ¢

JUSTISSISSY [eUONEONPY UOHEN[eAIDY +()S UONOIS 939[dWODe

Sunooui Je sordues y1om juspnys pue jndur 1oyoes) 9praoide
(SUOTIEPOTUTIO00® IS0 PI2U JUIPIIS 93 $20(To
Po9U /95N 30U S0P JUIPTYS I} SUOTEPOTIUIODDE AT} JUIWNIO(Jo
. (035 ‘suonernyrs
JeyMm ‘U91J0 MOT) SUIST ST JUIPTS ST} SUOHEPOUIIOOOE ST JUIUMOO(To
ueld $(§ UOOag oY) SUIsSn ST JUSPNIS oY MO 310N6

(wR[d $0§ TOTO9S B SBY TUSPNIS)

AMITAIY [enNUuuUy

uepd e 103 sorenb JUSPNIS AU JT SUILIIOP Emou sy

MHHD,OOHHH Je m@a&ﬁdm JI0M uHmeuBm Tﬂd Pﬂn._”d..m .HOJU@@P O.THPO.H&T

¢WUNMOLLIND 37 SS00% 03 mdoud@oﬁﬁooom 2xmbaxyuspms ap $90(e
nﬁoo.ammﬁo vﬂu UL JUSPIIS o1 mﬁubdmdﬁ .@ﬁ@mmﬂ o STe
uﬁoﬁmmOmm< Jeuoneonpg ?BEH .vom Qodbom 33@800.

opew! St ﬁlﬁomwm +()§ UODDAS e o

(1SS LVLI1¥) suresy paseq-3wprmq o3 dn juspms Surrg, -
hou,mbmaﬂcdw< 70§ doubvm \Hmnroaﬂm [00ofRs 3 ﬁﬂo.,am TPIA STI9OUOD SSNOSI(Te

(Purg PID) +05

UOPO3S 10 UOREINp? Teroads 10§ \mﬂaﬂu %@8 oYM syuRpTIYS @.Dﬁm? &omo

- (wdyos
Tono9g © 9ATY jou S0P JU2pMmS)

[PL1959 [PBIUT

S$800.d 170G U01198S Sd9




“oouruIo}ad s,1Uapnys Ot SOUIN{IUL Uy STOPCT [LUONIPPT AU LOJUSUNNOD). G

{{ssanrpowmionsr
asonmayppe) urld +)6 Unona oY) o)ayenr pjnos nog saSurya e o1 ary ‘wiepdxsoseold
£55010 oK 55Td 01 [T 29 0] STONEPOUNUSIOE £0§ AL BT SANNbArOpMs o 1y [0y nol o ¢

S50 | ATMEOIN> | A0 | ADReN R GO EPOUOnoY

*UOHEPOUNMOTIOT SIf]. SOST
Juspriis 2 SPUsTBAL Aot yIeu pioe s SFULDD SDPTYS S 1 SLONLROUoT Ay S ASTtT

700 Aga urepdxa ‘ou g ¢sueyriesdyn w@oosssely Sunssw yopms o ST

bid

LWORISSTIS INOK UL Papay: atp o1 21ed

JOTACTY ¥ UAPMS aY) S0P MO ‘2

£FR00ISSTED MOS Ul JUOpR)S OSTIoAT 1)1 0] S1ediIod Yrom MIPLIT 5, JTIPIYS ) SOOP MOF[ 1

nolyuntf weopyjedmiud
o) 1TU0 I5TAA W] H)S UDSALISOUL 5, JUapras M Jo £doo © pasu nodJ[ -23URAINS £ 82 U +0C TILMD
SAPMEIN VT ST A 200 Ik vospredrotnd U 0 Trewes Bl P SR{ CLNIAT pue suonsonk
SULNOTIO] AT TAMSUC AL 017 Srpnbat (0201026 1DMSICT ASE( U WIPRIS ST Pry LRI 0 QAR ST
noSse ssavord syy3 of [eonte st mdur Moy pateny Sunaq LT 110 U $0G BSTYILAPAIS dA0qe YL
pafgng e
aprny 2jooYyss
DWTY] IYITIT. mEpnIs

" uonenfEaody

JIRIUSSISSY [EODREINpT BOS

~sonuuofsd 5 J09pR)s Aty SOUSR{UT 1LY SIOPEY [PRCMPPT (I UO-PLUNIE) ¢

“urejdxa osead sal gy fsayssepe
mof w sopesd Surssed SAIDAT 0] SUCHEPALIWCS0L )¢ JLUOITPPT SMbaL (UdpNLs O (93] 804 O(T

w

o aSmueape Ay Low op suoger s o5
J1 2urd $Q5 © U0 J01 ST QYS/AY YFuoyy Um0 1TAPMS SiY o1 U0 suonEpouueadt Lut aptanid nok o

-

7ou Sipm mepdyo ‘ou Jj ¢ suoneodys woessse]r Sunaour juopnys o s] ¢

ZWOOISST[® MoK T Jusprs oFeisar a1 o} areduros JOTALYAq S)UAPOIS OT} S0P MOH T

(UIOOIESE[3 INOA UI JUapnys T et a7 0] 21edmos JHoM AWIPLIL KIUSPNIS I S0P MO “]

f i ypons Skl sp P S
20 (¢} aa spteasmdiu spams fo paoons Doy {7 SHTIIZ0 3l 220510 200 STHUTY SHOIIUTISGUS YDULR JENUIDARE
ot 10 oLl B 2ape( (1) Oy SR PIS IISD 03 pAUTHTP S LG LD 101 NONTHIGRURY A b 105 nooes

TalNuTY, Tediouid yooyos-ay) o) -3 nra P ST P henb Sursoro) A

10358 104 381 SNbAT|000I0Id 1OLNSICT *S5T3 UL IS ST poy AQUSAL 10 dAeY SIS MO 5% s53001d S o
TE0ILD ST AT Mo e[ $Og B2nbar Lo DO SUILLDIIR 01 PATNTIRAG SORG STUALIND STRAPME. A0 IYT,

wpafgng - 21a
DI ooy
W JIYITDT SUapRIS

uvyRNITAT [EnTay
NRUWFSISSY [PUOFTONPT #05

SIUBWSSasSY [euoleonpd +0G Uol




VIA vo3sog TT IOT[IA 3 “TR[puey) ‘wewreuols 49 7107

W $(J§ UOHOIG SUJ SUSAUCDII-SUDIOM 30U st ue[d o) o
WEI ()G UOTDSS ) SUSAUOCIII-SSI SPIIU JUSPIIS 3} o
We], (g UOTIOIS SYJ SUSAUCIII -IIOTWL SPIIU JUSPNIS 9 o

LJT MO I01RIISTUTUIPT/ Mok 197 e

199TU 0] TOTJBN[RADI /TeNTUE TR TIUN J[BA 0} SATY JOU OP NO) e
U9 [OUN USPILLM SB pajudura]duur pue
-3uneow 4()S © 38 posiaal 3q 03 spaau 3t ‘ojerrdoxddeur stuerd ot JT o

AOTD] 0] SPISU IIAI0YAA-SIYDILOD nﬁ.ﬁgu@% nﬁ@ﬁﬂ,@g ®

reuuosod
JUBASI [[E AQ ‘wonLim se ‘AN pojusweldu g 0} poau sueld e

Rm@O@.DHHOU ﬁmh@@@%g QVE J.1¢ AmmH Tﬁ@v Qw#ﬁw + (g Uonoa§ @ﬂ% ®

sue|d Sunuswajdw




| ueyd Sunuswaduur
210j2q 2.meusts juared sexmbarggy o

QINJBUSIS JUIIEJ

103ensTUTIIpE Jootds ouy AeotdA o

ueld 10j uosiad 30eIU0O Y} seyyroadg

"TWMNOLLMD 973

SUISSO00E 03 SISTLIE] SAOUIAI O} SIOTAIIS

P2]E[21 IO /PUE SUOIEPOTITIONDE OYLds
so1mba1 JUOPMIS ISYIOUYM SIOMSTY o

PoIoogfE

SOTIATIOR OJT] Joletr oty SOQLISI( o
Liqestp s9qrosaq o
LHmqisyg

(@t o3t wwol Yi-1d Wis

g uerpnty g

il spr Supducdaiosor spysr
zmpooad {1 jo vORmEIoIy PIAFIIX AT Fy UTH ST JO SIBRUISf (e PUTISIapnn pue [IELr aey |

aswodsoy sy F

L oy Agp paster ozt suomf
1 103 opd2g Ot Jo :a:oEEB soye pantoursrdarg on s vepd sy, g

~qo anpads ssafun Bujtaopy S

g
*HOSTYD( A7 38T UR]] SIQ AN IOOLED T <] DI04 J] PORENIAI 3q 0) (tostery) audisa] < prdmimg. i,
“Suipying 2 07 pOg HONIG Jo uon 1 UNSTD pim IP200D) 105 UCIIS At st [edpugsg a1y,

WA SR the Soahbog (RN ‘S ajeq Tuatttala footps
40 FOMISUMONY Jo AU T 57 20 SORM a4 [OOSR PANALI 0] [[EN BB 105 tong AL, T

VODLILIOMIT TRSNPRINI] 1 UDIG

so sumyBard joonas oqud 3 0F SRIIE N Jazptny p dedinsed
01 J0PI0 tr] SELDICLE IG/PIE SIATS L[S} JO/PUTL ‘SUOHTPOWIHITISE Jquuosea d3mbor uppms N w0 °¢

UOLNpEId LI SpANGS GR3 IR PIDINISIT JUOFNG UED Y DT ST SHY
SuppueSio dmagyp sey oy yron Smpnpard iy suessaf pui suopy of Stfprante Sasyyp. Sty st
Jon st ysry mane Sapinns sopSSise isaf, vy siodas apar sy sasopd sagpenrs o wstopy unyalq SpsEr
puw *sn> ‘wepaanpas yuanbazy aynbar sacp aip “mowusse Spy . sorfasd D4p120)y0 Supyrmar sp 353y, 4oy
s(epumsgns a0t pue poopediot ot <Staie opi Suipnioug) upepdsaogposop st
S ¢Anamoe oj Jofeur v ST yeRvRISQUS 1o SRNLTRN Ce daeq Bapn)s Oyl SO °Z

P

suopterr rood rood poe ainoarn 4 16y ‘aony
HIIRAY 0 S{OAT] PAICAD[D SIIAD TF IO aryS et P IaOC1ady sty 95 ey of eu:ﬂqas.
o AQuanin s P RV 0 SisauSep v suf 9x ~(f 07 SqEOE S0l (1) GHAY L IS9L pasouse
~IP 1R PdSOpT S amyryyy wols yodar 2 papperd sqrared <,363]
Huopenswnsop poe mmmrdtirjo ampn u.z apnpul) urdsIQIIR oseay

sar g pavaw a0 jeorsdyd e “Supaet se pArIlA 100 TIPS DY SUT IO ‘oMY WAPRIS M SO ]

0 uom29g t0f KupaiSip o parardion ag remr Sursogrop oy
vopeuuIMI SIS 1V uopRg

TR0 VI SSpaury a5t
0000-GYE-£19 Buotg  ‘gy v MG BIE 0p) BSSPPY AT puE ULy SUeqUEADAUL]

o308

uneT poy aSpony ASpnouy  seepg TEQZ/PIAT sy Jo aye() oz/yULL Supgy so e
"I PG IIPLLY 1661EWT0 TG Jo mEq A 1N, Su0pms
“QOUTISISSC [EuTly

TeIapy Supspesar SFApe 20 wiztSard AUT Zpun GoRLAUIIISD 0 PIPALGS S 10 30 Sipaud om menp 3 “uf uoped
spapmd 102 PIpnEAD 3G Jou s AESIP © fyEs SRR IR STSTI RAGA MEPSUTE I € S [T HOpes

el pos uepg

120 VIV dppquey
19908 aypuson, 651

S100735 AR AIpLIGLITE:)

aged -ueld 0G sjduet




ATy

uerd ow Jusursjduir 03 IDqUIDUIY
eate g padnoin o

SODTAI9S PIIB[SI IO /pUe
SUOTIEpOIUIO0D. P.Imbai soe)g
SIOTAISS Pare2yd
Suppmg
[eUOnIdONLIISU] / UIOOISSE]))
Sunsay,
POSU ]I JUSPMIS 3}
SOOTAIRS PaIe[a.d /SUOIIEPOUIUIODD®.

o sodfy Terouas oy s3sT]

SR [ 1oy ] papue Sud puomipey {z seg) niog V114 Vg

WO SRS, JINOSIRS 11t o 0F popnesuny Ao v puv oy €, 0ouSisaq o vy pazerd w s uvd s o Tearspo

STeriony P3N ]

"R gg Jof tpuolx
s Supasunon T 99LM IDJASIMES 100UIT M LN 19U [ TS |
SIS POIERY | Aqqesigmaay

W) SUBI 35} 2t Jo uaniod o) suor 1 uoEnSuTLpe matad sypep ! T

{02) sweqe 10 1
‘st e opdS v sasn wapnis anp, Stoeqy 10 ‘was ] ISTRN,

SUANITReUITOITY PITPITIS SYD N

“SpIumSn M:E.rs Jnf sadzqmeilio Dpmdwsd (o dsry ot Aoy
“ugyafilitia> puE ORUZUFLIOC AINSSE OF SIAUIISISCE ALS-G10] JUGRD ANSIIORSY DI-¥Hp 0] TApnTE apiay]

Q-¥06 |

[ -fon “umpms arp o syeals juapms oin o) a0 dacir “5+) ¥ST [0 ] DHs/AlY oMM NILON] © YRM NP 9 az.::&

| SUONEPOUIDIDY [CIDIATRI-HDS

Aoty fjedrs ou (ISP Yeasy]

“JuatouSisse aip

~SAol DU 0] KIS U NN 10 9406 TUMOMHARE W YA JWAPMS apractd) hest . o1 duny PAPIDING
T ¥ 210y S0 Wwanbasy oy
UDIARISUT WOAISSEY 405

[ umpra pue popns A pOSeLE H010 pEE XGe] WIS 2[daos af s pajt

[

SPUIR QUYNOFLIL N8 SSADE 3 JjRYS
SHOLEOLnNGITT SRS, TOOIRS T UF S100d RIGUSIP-Io 1t fenba Sunnieddo ur AV o JMTINIS 3l Jof S Up
sl ANQESIP S, WRPMIS 1 STRIICI JOPIE STIAIIS POIE[AT JOPE SUONLPOMIAOTOL JEISUIE {2 MO ParstT

g 11
swpg ey X]
stonepotooy Supung § |
P v o X1
suonepounuwddy Smsor, [

samibos [ nopis ML,

UBHTULIOM [RINPRI0IT 5D BOTIS

AZeU ueg Jo e DY P oY 1897, pUIPMIS
{panupued) wefd ¥0S YonNG

 98ed -Ueld $0g ldwes




=R [ ] N X e saind jewanpy

(¢ s¥eq) Wwoy VI3 105

Jmpp

JOPSINOD TP

ANPea), P [ERY

uemaensyace

AOTENTUIIDY JobYas

g

TI0ZFIAIT g Jo e

Honsng

PRI G PRI
{panupue) tmig B8 UG

smudig weay

e Iy, apmg

C aged-ue|d 1




"SNO0J O] JUapIIs
ﬁﬁ@ﬂ Pue J09dIpal 0] 91 YST[qeisy

9su0dsal [eI0 10§ QUIG BHXS MO[[Y
"YIOMIUIOY PUE SJUIWIUIISSE

msmmag duruIe0ouoo UOTJRULIOJUT TITM

&aogﬁ%wmmawﬁﬁg M wﬁm@Bmg.ﬂomEﬂwm@ %E@@? aQQ
SSBTO-UT JOJ Toz[ues.10 onydes Jo asy) |

mpﬂogdmﬁmmw E.HB\MQB uMmopyealg -
(sozzmb /$31891 10J Po110][E TNy

2431 JO 0409 HmﬁO..DHTT.m Ue 1M Juopmgs

opusod) Sunsey 10§ owun popusixg - .m syea1q Juenbary -
{SUOTIEPOWWIODD®. (Sseo
Sursofjog oy Sursn s1 Juspnys INOK UT SUOTJEPOTTIOODE SULMO[OF
a3 J1 oery dooy no pynoo Moy oty Justuejdwur nok 3ySTur MOE]

sdnoJg |jews ui Ssnosi(




STYHD Je Jjeis /sIayoea) a3 03 syuey) Mﬁu@&m

SUOIJEPOUWTOIIE
sunyoer) pue Sunjuawsdur jo sordwrexy




~18ZIUBgJQ suoniepow

X | J FUSpTIS
X  Juepmg
| , X (1 YuapmIg
sea1g . ‘
juenbazg X X 0 3Uepiig
X q 3uoprug
: X X X VY iuspmig
(dnoi3 ‘
TTews)
Suryess umgag Su-jooy) | IezmmeSiQ oy,
"OSTI [EnULIS oI o3eredag juonbory ,oﬂmm.ﬁw PopPUIXg | SWEN JUSpPNIS

Wwioddy sse|) Jo ajdwes




1100 1 L

MOJIOWO] pue Aepo] 0] suonejoadx3y
S|00] uoneziuesio apIpM-SSe|)




i1

pleog ¥1omawoH SUlSSI|A
S|00] uoieziuegio SPIM-SSe[d




FARISiq] 75 Pl 9 20y Smpoasy ‘MEmAdo]

« h
] |
.,r B S S ——— s ] aoueytes Bupniston
.& - -
T
e A ™ ™
£ eRG
| 4 vl
ey [ 5| ducEa s sbyditiyss pog
g ; EWA, etttz / w@agﬁ&éﬁﬁz /
e .d.. ¥ ™, . : Lpmeq
o i moge 24 [itr Sers ol TR 1|0 QUR TENDRI S I0RRR o5 pieSun) ydeideing Aompoust y
g JBULR4 Aese yoeifeied an E o ——
o’ TS0y Srery Ay soLrayeS oL | duiinmd olf) Jo onotd

Jozuefio sdein ydeibeied 243 Lo 9931d

Aess] ydeigeled G ydeigeied

slaziuegiQ olydelr) aje







NN \ N T el Tl s iR S T aTa RPN ) 7
e PN { o SN <Y
ﬁ.\

2 I N .I{\rk? E: .).é S (rJ;\(,\,w P SR R RN Ao L5 00

AN F0S SdO

- — -

e, % o o \,\J N N T e T

: 3 X IR E

(S r\ L.i\&(\ﬁ LV Ky LL((}(\"»:\ i\k\il
; ¥

- A

5059-6v¢-L19
J0BIUO ) ${()§ UOTOSIS IOLOSI(]

0zZeId]elN US|

uonew.oluj 1oel













CAMBRIDGE PUBLIC SCHOOLS

159 THORNDIKE STREET, CAMBRIDGE, M ASSACHUSETTS 02141

August 24, 2012

Dear Parents and Families,

The start of the 2012-2013 school year is rapidly approaching. Given the many changes
happening across the district, I am sure that it will be both an exhilarating and challenging school
year for all of us!

I would like to take this opportunity to share with you important information regarding
the Office of Special Education (OSE) leadership. Dr, Aida Ramos, Executive Director of
Special Education, is currently on a family leave. During her absence, I have been appointed
Interim Executive Director of Special Education. For the past fourteen years, I have held the
position of Assistant Director of Special Education, and, therefore, I am very familiar with
special education processes and procedures in Cambridge Public Schools (CPS). 1look forward
with great anticipation to the 2012-2013 school year and to working with you to continually
improve the OSE and services and programs for students with disabilities.

For your information, the following are summary updates of a variety of OSE initiates

and on-going projects:
{

OSE ADMINISTRATION RESTRUCTURING

In an effort to enhance communication between the OSE administration and the schools,
to improve our capacity to support schools and to increase our visibility at the school level,
several members of the OSE Leadership Team have been assigned as liaisons to specific schools.
OSE Leadership Liaisons will serve as a direct link to schools and will provide guidance and
support in a timely and efficient manner,

Rebecca Altepeter, Special Education Coordinator, has been assigned as the liaison to the
following schools: Cambridgeport, King, King Open, Morse, Fletcher-Maynard, and Kennedy-
Longfellow.

Kathleen Donlon, TIC-Inclusion/Special Educators, has been assigned as the liaison to the
following schools: Haggerty, Tobin, Graham and Parks, Peabody, Baldwin, and Amigos.

The Cambridge School Department is an Equal Opportunity/Affirmative Action employer:




Robert Kelley, TIC-Behavior, has been assigned as liaison to the following four Upper Schools:
Rindge Avenue Upper School, Cambridge Street Upper School, Vassal Lane Upper School, and
Putnam Avenue Upper School. '

The remaining members of the OSE Leadership Team will continue in their current roles.
Christine DeYeso, TIC-CRLS will continue to supervise CRLS programs, services, and staff,

Susan Evans, Special Start Coordinator will continue to supervise Preschool programs, services,
and staff,

Stephanie Barney, TIC-ASD, will remain as a district-wide administrator assigned to monitor
the ASD programs, services, and staff across all schools. '

The OSE Leadership Team looks forward to working closely with all schools to ensure a
quality educational experience for all students.

UPPER SCHOOL SPECIAL EDUCATION SERVICES :

In accordance with the Innovation Agenda, CPS will open four Upper-Schools for
students in' grades 6-8 in September, 2012. The opening of these four Upper Schools will not
impact on the special education services currently available to students with Individualized.
Education Programs (IEPs). All students who are entering grades 6-8 will receive all the special
education services stipulated in their current IEPs as they transition to their new Upper Schools
this fall. Further, there will be no changes in special education service delivery models for
Upper School students. At the Upper Schools, as delineated in students’ IEPs, special education
services will be delivered in the regular education classroom (Push-In) and/or outside of the
regular education classroom (Pull-Out). Additionally, consultation will remain a part of all
students’ IEPs. As part of the Sixth Grade Transition Program, above and beyond IEP dictated
special education services, all grade 6 students will receive math instruction in a Co-taught Math
Classroom. The Co-taught Math Class will be taught by a teaching team consisting of a general
education teacher and a special education teacher.

After much review and discussion, it was recently determined that the Upper Schools will
be operating on a six (6) day school week as opposed to the traditional five (5) day school week
currently in place in elementary schools. In order to document this schedule modification, IEPs
for students in grades 6-8 will need to be amended to reflect the change. In September, parents
will be contacted by OSE staff members to discuss the IEP amendment process for students.

ELEMENTARY AND UPPER SCHOOL STAFFING ‘

In order to effectively service students with disabilities at the elementary and middle
school levels, the OSE was required to effect some staff changes. Please be aware that a
concerted effort was made to maintain connections between students, staff, and schools as much
as possible. For your convenience, I am attaching a list of OSE staff at each of the K-5 schools
and the Upper Schools. As a result of teacher retirements, leaves of absence, and resignations,
you may also notice the addition of several new staff members.




NEW LANGUAGE BASED LEARNING DISABILITIES CLASSROOM .

The OSE has spent the past year working in consultation with Dr. Jerome Schultz,
Neuropsychologist, around the development of a Language Based Learning Disabilities (LBLD)
Classroom. Dr. Schultz observed our current Specific Learning Disabilities (SLD) Classtooms
and met with SLD Classroom Teachers, Special Educators, Psychologists, Principals of schools
which housed the SLD Classrooms, and parents. Based on his observations and discussions,

Dr. Schultz and specific members of the OSE Leadership set up some preliminary entrance
criteria for placement of students in the LBLD classroom for September, 2012. Our next steps
are to implement on-going program monitoring and to devise exit criteria. During the course of
the next school year, Dr. Schultz will continue to work with the LBLD classroom and with all
our SLD classrooms to ensure consistency around student placement and programming. The
LBLD classroom will service students in grades 2 and 3 and will be housed at the Cambridgeport
School. Christina Kirkwood, former Special Educator at the Amigos School, will be the
classroom teacher; Ms. Kirkwood is a highly qualified teacher with significant experience in
instructing students with language based learning disabilities.

SECTION 504 UPDATE ‘

Many improvements were made to the Cambridge Public Schools (CPS) Section 504
process during the 2011-2012 school years. The imperative to promote uniformity in the
implementation of the Section 504 process was achieved. With the development of the Section
504 Process Guide, the process for referrals, evaluations, and meetings were standardized.
Additionally, the uniformity of writing Section 504 Plans was aided by the use of the computer
based program (EASY504). Individual school Section 504 caseloads were more easily _
monitored. All Section 504 Plans were reviewed three times during the course of the year to
ensure compliance. In an effort to increase parent awareness and understanding of Section 504
Plans, several activities were implemented. A parent newsletter was distributed to all parents in
February, 2012, The newsletter compared and contrasted Section 504 to Individuals with
Disabilities in Education Act (IDEA). Feedback and comments provided by the Cambridge
Parent Advisory Council (C-PAC) was solicited to ensure that the newsletter addressed parent
concerns. Further, on March 1, 2012; a parent workshop was held to provide an additional
opportunity for parents to learn about Section 504 and to voice their concerns about Section 504.
Finally, a 504 website was posted on the CPS website to support parents through the Section 504
process.

PARENT COMMUNICATION

The OSE continues to work collaboratively with the Cambridge Parent Advisory Council
(C-PAC) co-chairs, Zina Gomez-Liss, Melissa Preston Bulyko and Fran Cronin and with the
C-PAC Coordinator, Rosalie Rippey to improve and enhance parent communication. The
C-PAC Co-Chairs, CPAC Coordinator, and I will be meeting every other month this year to
focus on parent concerns, new directions, and program initiatives, The working groups
established last year to provide parent input on the implementation of recommendations.
stemming from the West Ed review of Special Education will continue this year, initially
focusing on behavioral concerns. The West Ed Report can be accessed on the OSE website
(www3.cpsd.us/department/specialeducation/Special _Education). Meeting information for these




groups will be published in the first OSE Newsletter. Lastly, the OSE Newsletter is distributed
three times yearly to ensure that parents are continually informed and updated about OSE
programs and practices.

Enclosed please find a flyer which describes the C-PAC, provides contact information
and highlights upcoming workshops. ~ Please note that Dr. Jeffrey Young, Superintendent,
will attend the October 3, 2012 C-PAC meeting.

As Linitially stated, I look forward to working closely and collaboratively with OSE
parents and families. If you have any questions or concerns, please feel free to contact me at
617-349-6500 or at jspera@cpsd.us.

Sincerely yours,

é g // (

ean Spera, Interim Executive Director
Office of Special Education

Enc.




Office of Special Education Elementary and Upper School Staff by School
August, 2012

Amigos, K-8 .
Johanna Homan, School Psychologist/Team Chairperson
Sarah Miller, School Adjustment Counselor

Sarah Sanclemente, Special Educator
Jenny Schnabel, Special Educator
Jillian Kalen, Special Educator

Samantﬁa Amodeo, Speech
Elizabeth Willis, Occupational Therapist
Jodi Leahy, Physical Therapist

- Baldwin, K-5 ‘ N
Christine Moloy, School Psychologist/Team Chairperson

Ellen Wingard, School Adjustment Counselor
Natalia Rosenbaum, School Adjustment Counselor (Structured Academics Classroom)

Kelley Tarmey, Special Educator
Emer Murphy, Special Educator
Lube Figelman, Special Educator

Caitlin Buchanan, Substantially Separate Structured Academics Classroom Teacher
Kristen Iodice, Substantially Separate Structured Academics Classroom Teacher

Nancy Patriacca, Speech
Amanda Bartlett, Occupational Therapist
Maureen Beckshaw, Physical Therapist

Cambridgeport, K-5
Megan Martin, School Psychologist/Team Chairperson
Gail Nunes, School Adjustment Counselor

Andrea Hendricks, Special Educator
~ Kathleen Kelsey, Special Educator
Rebecca Johnson, Special Educator

Christine I(ﬁkwood, Substantially Separate LBLD Classroom Teacher

James Miller, Speech
Amy Slutsky, Occupational Therapist
Patricia, Wong, Physical Therapist

Fletcher Maynard Academy, K-5
Ann Dostert, School Psychologist/Team Chairperson
Cherie Coulson, School Adjustment Counselor

Karen McGahan, Special Educator
Robin Towner, Special Educator
Marilyn Walsh, Special Educator
Jeff Jardin, ASD Inclusion Specialist

Sydney Wegman, Substantially Separate ASD Classroom Teacher
Jamie Babcock, Substantially Separate ASD Classroom Teacher
Courtney Foley, Substantially Separate ASD Classroom Teacher
Christina Stagliano, Substantially Separate ASD Classtoom Teacher
Lucy Mallone, Substantially Separate ASD Classroom Teacher

Jill Seabrook and Angelique Cioffi, Speech
Elizabeth Willis and Maggie DeLong, Occupational Therapist

Patricia Wano and Teanneta Qm-n‘mh1an Phrrciral Tharanict




King Open, K-5 '
Nicole Holbrook, School Psychologist/Team Chairperson

Laurie Levine, School Adjustment Counselor

- Maureen Blazejewski, Special Educator
Gina Lieberman, Special Educator

Ellen Quinm, Special Educator

Jennifer Bump, Special Educator

Nancy Mazzei, Special Educator

Maria Gauthier, Special Educator
Melissa Breen, ASD Inclusion Specialist

Ariel Klemmer, Substantially Separate ASD Classroom Teacher
Kate Jacobs, Substantially Separate ASD Classroom Teacher
Jasmine Ruigrok, Substantially Separate ASD Classroom Teacher

Paula Arruda, Rae Ann Somerville, Linda Grosyk, Spéech
Brij Maliya and Alicia Zeh Dean, Occupational Therapist
Jodi Leahy, Jeannette Sarmanian and Kara Russo Nies, Physical Therapist

Morse, K-5
Joyce Costello, School Psychologist/Team Chairperson

Aleida Inglis, School Adjustment Counselor

Susan Avdoian, Special Educator
Sarah Marsden, Special Educator
Mildred Crowley, Special Educator

Nadege Destin, Substantially Separate Basic Academics Classroom Teacher

Marissa Kelleher, Substantially Separate Basic Academics Classroom Teacher

Elizabeth McKenzie, Substantially Separate Basic Academics Classroom Teacher
' Diana Leonard, Substantially Separate Basic Academics Classroom Teacher

Carolyn Hunt and Jim Miller, Speech
Peggy Tryon and Maggie Whalen, Occupational Therapist
Leslie Nilsen, Physical Therapist

Peabody, K-5 :
Carmela Ulmschneider, School Psychologist/Team Chairperson

Nadia Jeudy-Pierre, School Adjustment Counselor

Maryann Londino, Special Educator
Michelle Lippens, Special Educator
Dorene Smith, Special Educator
Shelagh Kelly Walker, Special Educator

Colleen McCarthy and Kate Kileel, Speech
Cathie Marqusee and Bradley Richenburg, Occupational Therapist
Jeannette Sarmanian and Margie Carlman, Physical Therapist

Tobin, X-5. .
Kim Boglarski, School Psychologist/Team Chairperson

Ian Kenney, School Adjustment Counselor

Joyce Demella, Special Educator
Elizabeth Birmingham, Special Educator
Kori Boglarski, Special Educator

Marie Klein, Speech .
Kristiana Obie, Occupational Therapist
Catherine Gerson, Physical Therapist




Vassal Lane Upper School, 6-8
Kati Moskaluk, Special Educator
Phuong Long, Special Educator (Co-Taught Math)

Susan Weiner, Substantially Separate Academics Classroom Teacher
Ann Marie Viaud, Substantially Separate Academics Classroom Teacher
Teresa Elio, Substantially Separate Academics Classroom Teacher

Mary Tiernan and Sabina Gyory, Speech - .
Erin Dostoler, Occupational Therapist
Catherine Gerson, Physical Therapist

Assistive Technology Specialists

Michelle Marques: Baldwin, Cambridgeport, Cambridge Street Upper, Graham and Parks, Haggerty,
Kennedy-Longfellow, King Open, Tobin, and Vassal Lane Upper _

Robin Lewis: Amigos, Fletcher-Maynard, King, Morse, Putnam Ave, Upper, Rindge Ave. Upper, and CRLS

Behavior Specialists .

Charles Lower: Baldwin, Peabody, Rindge Avenue Upper, Amigos, and Cambridgeport
*Yuko Ryder: Haggerty, Tobin, Vassal Lane Upper, and Kennedy-Longfellow

Hollie Simpson: Morse, King, Putnam Ave. Upper, and Graham and Parks

Julie MeKay: King Open and Cambridge St. Upper (including ASD Classrooms)
Corinne Genova: Fletcher Maynard (including ASD Classrooms)







Memorandum

TO: All Elementary and Upper School OSE Case Managers/Liaisons and Substantially
Separate Classroom Teachers .

FROM: Jean Spera, Interim Executive Director A ) A
Office of Special Education el =

"DATE:  October9, 2012
RE: ‘ Introduction Letter to Parents

Attached please find two lettel forms, one for Substantially Separate Classroom Teachers and
one for OSE Case Managers/Liaisons. I am aware that many of you have already sent out Parent
Introduction Letters this fall. However, in order to develop a consistent department practice, I
am requesting that you complete one of the attached letters for each student for whom you are
the OSE Case Manager/Liaison. It is understood that Substantially Separate Classroom Teachers
are the OSE Case Managers/Liaisons for the students in their classrooms. You must retain a
copy of the letters and place them in your student files. Additionally, you should notify your
**OSE Supervisor via email that you have completed the letters and sent them home to parents.

If you have any questions or concerns, please feel free to contact me at Ext, 6500. I thank you
for your attention to this important matter.

**OSE Supervisors

o Kathleen Donlon — Special Educators and Substantially Separate Academics Classroom
Teachers

e Rebecca Altepeter — Related Service Providers and Basic and Functional Academics
Classroom Teachers

o Rob Kelley — Structured Academics Classroom Teachers

o Stephanie Barney — ASD Classroom Teachers

e Jean Spera — School Adjustment Counselors

cc:  Kati Donlon, TIC, Inclusion
" Joyce Dvorak, Out of District Team Leader
Susan Evans, Preschool Team Leader
Chris DeYeso, TIC, High School
Rebecca Altepeter, Special Education Coordinator
Rob Kelley, TIC, Behavior
Stephanie Bammey, TIC, ASD
Psychologists/Team Chairpersons
Janice Mahoney







Dear Parent/Guardian,

I'would like to take this opportunity to introduce myself to you. I am your child’s

~and OSE Case Manager/Liaison. In my role as L1
am responsible for providing services as outlined in your child’s
Individualized Education Program (IEP). Additionally, as OSE Case Manager/Liaison, I am
responsible for chairing the Annual Review Meeting, disseminating Progress Reports, and
serving as a direct contact for parents/guardians. I also consult with your child’s general
education classroom teacher and special subject teachers regarding your child’s special education
needs. The most direct way of reaching me is via the Cambridge Public Schools (CPS) email:
@cpsd.us. Listed below are the other members of your child’s Special Education
Team and their contact information:

Name - , Role Contact Information

«

@cpsd.us
@cpsd.us
@cpsd.us
@cpsd.us
@cpsd.us

is the Psychologist/Team Chairperson, and she may be
reached by telephone at and/or by email at at

@cpsd.us. The Psychologist/Team Chairperson serves as Team
Chairperson for all Initial Special Education Team Evaluations and comprehensive
Reevaluations and Three Year Reevaluations. At the request of the Office of Special Education
administration or the school team, she may serve as'Team Chairperson for any Special Education
Team Evaluation or Special Education Team Meeting.

I hope to speak with you or meet with you in the near future.

Sincerely yours,

Signature: Date:

Printed Name: . Phone Number:




TT




Dear Parent/Guardian,

I'would like to take this opportunity to introduce myself to you. I am your child’s classroom and
OSE Case Manager/Liaison. Inmy role as classroom teacher, I am responsible for teaching all
classroom academics as outlined in your child’s Individualized Education Program (IEP),
Additionally, as OSE Case Manager/Liaison, I am responsible for chairing the Annual Review
Meeting, disseminating Progress Reports, and serving as a direct contact for parents/guardians. I
also consult with your child’s special subject teachers and any general education teacher who
may be instructing your child regarding your child’s special education needs. The most direct
way of reaching me is via the Cambridge Public Schools (CPS) email: @cpsd.us.
Listed below are the other members of youl child’s Special Education Team and their contact
information:

Name Role Contact Information

@cpsd.us
@cpsd.us
@cpsd.us
@cpsd.us
@cpsd.us

is the Psychologist/Team Chairperson, and she may be
reached by telephone at and/or by email at at

@cpsd.us. The Psychologist/Team Chairperson serves as Team
Chairperson for all Initial Special Education Team Evaluations and comprehensive
Reevaluations and Three Year Reevaluations. At the request of the Office of Special Education
administration or the school team, she may serve as Team Chairperson for any Spemal Education
Team Evaluation or Special Education Team Meeting.

I hope to speak with you or meet with you in the near future.

‘Sincerely yours,

Signature: Date:
Printed Name: Phone Number:







SAMPLE LETTER A

Dear Parent/Guardian,

I would like to take this opportunity to introduce myself to you. I am your child’s Special
Educator and OSE Case Manager/Liaison. In my role as Special Educator, I am responsible
for providing Academic Strategies services as outlined in your child’s Individualized Education
Program (IEP). Additionally, as OSE Case Manager/Liaison, I am responsible for chairing the
Annual Review Meeting, disseminating Progress Reports, and serving as a direct contact for
parents/guardians. T also consult with your child’s general education classroom teacher and
special subject teachers regarding your child’s special education needs. The most direct way of
reaching me is via the Cambridge Public Schools (CPS) email: Jroe@cpsd.us. Listed below are
‘the other members of your child’s Special Education Team and their contact information:

Name Role : Contact Information
Tom Roe Occupational Therapist troe(@cpsd.us
Pat Snow Physical Therapist psnow@cpsd.us
Susan Ross Assistive Technologist sross@cpsd.us
@cpsd.us

Laura Jones is the Psychologist/Team Chairperson, and she may be reached by telephone at
617-349-6113 and/or by email at ljones@cpsd.us. The Psychologist/Team Chairperson serves
as Team Chairperson for all Initial Special Education Team Evaluations and comprehensive
Reevaluations and Three Year Reevaluations. At the request of the Office of Special Education
administration or the school team, she may serve as Team Chairperson for any Special Education
Team Evaluation or Special Education Team Meeting.

I hope to converse with you or meet with you in the near future.

Sincerely yours,

Signature: Jane Roe | Date: October 12, 2012
Printed Name: Jane Rose ‘ Phone Number: 617-349-6661 Ext, 213
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SAMPLE LETTER B

Dear Parent/Guardian,

I'would like to take this opportunity to introduce myself to you. I am your child’s Speech and
Language Pathologist and OSE Case Manager/Liaison. In my role as Speech and Language
Pathologist, I am responsible for providing Speech and Language Therapy services as
outlined in your child’s Individualized Education Program (IEP). Additionally, as OSE Case
Manager/Liaison, I am responsible for chairing the Annual Review Meeting, disseminating
Progress Reports, and serving as a direct contact for parents/guardians. I also consult with your
child’s general education classroom teacher and special subject teachers regarding your child’s
special education needs. The most direct way of reaching me is via the Cambridge Public
Schools (CPS) email: mreece@cpsd.us. Listed below are the other members of your child’s
Special Education Team and their contact information:

Name ° ‘ Role ' Contact Information
. Tom Roe | Occupational Therapist ‘ troe@cpsd.us
Pat Snow : thsicél Therapist psnow@cpsd.us
Kay Stone School Adjustment Counselor kstone@epsd.us
" (@cpsd.us

Angela Gold is the Psychologist/Team Chairperson, and she may be reached by telephone at
617-349-6113 and/or by email at agold@cpsd.us. The Psychologist/Team Chairperson serves
as Team Chairperson for all Initial Special Education Team Evaluations and comprehensive
Reevaluations and Three Year Reevaluations. At the request of the Office of Special Education
administration or the school team, she may serve as Team Chairperson for any Special Education
Team Evaluation or Special Education Team Meeting,

I'hope to converse with you or meet with you in the near futire.

Sincerely youts,

Signature: Michael Reece Date: October 12,2012
Printed Name: Michael Reecé Phone Number: 617-349-6100.
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SAMPLE LETTER C

Dear Parent/Guardian,

I'would like to take this opportunity to introduce myself to you. I am your child’s Classroom
Teacher and OSE Case Manager/Liaison. In my role as Classroom Teacher, I am responsible
for teaching all elassroom academics as outlined in your child’s Individualized Education
Program (IEP). Additionally, as OSE Case Manager/Liaison, I am responsible for chairing the
Annual Review Meeting, disseminating Progress Reports, and serving as a direct contact for
parents/guardians. Ialso consult with your child’s special subject teachers and any general
education teacher who may be instructing your child regarding your child’s special education
needs. The most direct way of reaching me is via the Cambridge Public Schools (CPS) email; .
ckent@cpsd.us. Listed below are the other members of your child’s Special Education Team
and their contact information: : ‘

Name ' Role Contact Information
Lois Hunt Speech and Language Pathologist Thunt@ecpsd.us
John Parson ' Behaviorx Specialist jiparson@cpsd.us
Gina Tolman Occupational Therapist gtolman@cpsd.us

@cpsd.us

Jessica Solez is the Psychologist/Team Chairperson, and she may be reached by telephone at
617-349-4197 and/or by email at jsolez@cpsd.us. The Psychologist/Team Chairpetson serves
as Team Chairperson for all Initial Special Education Team Evaluations and comprehensive
Reevaluations and Three Year Reevaluations. At the request of the Office of Special Education
administration or the school team, she may serve as Team Chairperson for any Special Education
Team Byvaluation or Special Education Team Meeting.

I hope to speak with you or meet with you in the near future.

Sincerely yours,

Signature: Carla Kent Date: Qetober 12, 2012,
Printed Name: Carla Kent Phone Number: 617-349-4190 Ext. 317
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Cambridge Parent Ad
on gpega

A parent-led organization dedicated to connecting and empowering parents
of children with disabilities and special education needs.

C-PAC offers:

v Free workshops to teach parents about our

important role in the Individual Education Plan (IEP)
and 504 Plan processes.

v A website with local resources, area trainings, and
other information parents need.

A parents-only email list where parents can ask
questions or share ideas.

+ The chance to be heard on issues affecting children
with disabilities in the Cambridge school district.

What is a PAC?

Since 1986, Massachusetts state law has required all public school districts to maintain a Parent
Advisory Council (PAC) open to all parents of students identified as eligible for special education, as
well as other interested parties...PACs have tremendous potential to have a positive impact on special
education programs in a school district. PACs can provide invaluable activities for parents, and add an
important voice to a school district's dialogue and decision-making.

(Massachusetts Department of Elementary and Secondary Education)

Learn more at WWWC&mbm S
or call 617/-5
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Unless otherwise note

Cvents...

d, all meetings take ce at Cambridge Rindge and Latin School.

Meetings are free and open to the public. Childcare is provided.

Superintendent of Schools Dr. Jeffrey Young
Wednesday, October 3, 2012 at 6:30 p.m.

Join C-PAC for a Q &A with Dr.Young to share your
questions, concerns and ideas for Special Education.

Language Based Learning Disabilities
Wednesday, October 24,2012 at 6:30 p.m.

Landmark, a school for students with language based
learning disabilities, presents strategies for helping
students be successful at school.

Basic Rights in Special Education
Wednesday, November 7, 2012 at 6:30 p.m.

Learn about the legally defined role of parents in the
Special Education process. This presenter is bilingual
and can answer questions in English and Spanish.

Section 504 Plans
Wednesday, December 5,2012 at 6:30 p.m.

504 Plans protect individuals with disabilities from

- discrimination and outline accommodations students

need to participate fully at school. Learn how this
process works in Cambridge,

Sarah Ward: Executive Functioning
Wednesday, January 9,2012 at 6:30 p.m. -
Cambridge Citywide Senior Center

806 Massachusetts Avenue (Central Square)é

Sarah Ward, M.S., CCC/SLP will present a workshop
on executive function skills, which include time
management, attention, organization, memory and
problem solving, -

IEP Goals & Progress Monitoring
Wednesday, January 23,2013 at 6:30 p.m.

Trudy Wilcox will assist parents in understanding
data to set goals and monitor your child’s progress
at school.

Special Education Mediation
Wednesday, February 6, 2013 at 6:30 p.m.

Mediator Myrto Flessas, will explain the process how
- parents and school districts may access mediation to
resolve disagreements.

Behavioral Disabilities: Panel Discussion
Wednesday, March 6,2013 at 6:30 p.m.

Learn about a variety of strategies for helping
students develop skills for positive behavior-

Summer Programs & Services
Wednesday, March 20,2013 at 6:30 p-m.

Learn who qualifies for extended year programs and
how to access summer services; and hear from a
variety of private summer programs that welcome
or specifically serve students with disabilities.

Who Cares About Kelsey?
Wednesday, April 3,2013 at 6:30 p-m.

Join us to watch and discuss Dan Habib’s new film.

Learn more at www.whocaresaboutkelsey.com

The Impact of Trauma on Learning
Wednesday, May 1,2013 at 6:30 p.m.

Learn about ways parents and schools can effectively
support students whose learning is affected by past
trauma. -

Annual Meeting & C-PAC Officer Election
Wednesday, June 5,2013 -

More information:

www.cambridgepacse.org
Melissa Preston Bulyko, Co-Cha‘ir
m.preston.b@gmail.com | (617) 803-5376

Fran Cronin, Co-Chair
facronin@comcast.net | (617) 497-21 |

Zina Gomez-Liss, Co-Chair
zgomezliss@gmail.com | (617) 40 1-7529

Rosalie Rippey, Coordinator
rrippey@cpsd.us | (617) 593-4402







Cambridge Public Schools
Office of Special Education

2012-2013 Parent Transition Planning Workshop Series

Jennifer Garcia, Transition Coordinator

Christine Deyeso, TIC-CRLS/High School Extension Program

October

December

February

April

Jean Spera, Interim Executive Director

Accessing College: Student Support Services in Higher Education

Accessing Work: Employment Support through Mass Rehabilitation
Commission

Accessing Adulthood: Transition Planning Resources

Accessing Community: Identifying Opportunities for Volunteerism and
Community Involvement







Accessing College:

Student Support Services in Higher Education

FREE WORKSHOP

Susan Woods, Associate Dean of Student Support Services at
Middlesex Community College will speak about the differences
in accommodations and student expectations at the high school

and college level.

Tuesday, October 9, 2012
6:30pm — 8:00pm

Cambridge Rindge & Latin School
Pearl K. Wise Library — Fiction Room
459 Broadway
Cambridge MA, 02138

Hosted by Jennifer Garcia, Transition Coordinator
Presented by the Cambridge Public Schools, Office of Special Fducation

*For more information contact Jennifer Garcia at 617.349.6791 or at jgarcia@cpsd.us*







Accessing Work:

Employment Support through the
Massachusetts Rehabilitati'@n Commission

FREE WORKSHOP

Learn more about the supports that the Massachusetts Rehabilitation
- Commission (MRC) can provide to students as they transition out of high school
and into the world of higher education and/or employment.

Presentation by: Joanne Baldassari
MRC Vocational Rehabilitation Counselor

Tuesday, December 18, 2012
6:00pm —7:30pm

Cambridge Rindge & Latin School
Pearl K. Wise Library — Fiction Room
459 Broadway
Cambridge MA, 02138

Hosted by Jennifer Garcia, Transition Coordinator
Presented by the Cambridge Public Schools, Office of Special Education

*For more information contact Jennifer Garcia at 617.349.6791 or at jgarcia@cpsd.us*
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